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FOREWORD

I am pleased to publish as the July issue of the department
bulletin the dissertation of Theodore O. Hall, Superintendent of
Sehools of Greenville, Kentucky, submitted in partial fulfillment
of the requirements for the Degree of Doctor of Philosophy, Uni-
versity of Kentucky. He has given his consent for this use of his
study.

As indicated by Superintendent Hall the purpose of this study
is (1) to present evaluations of present-day curricular offerings
in secondary schools by pupils who did not attend college following
graduation, ‘but who have had an opportunity to test to some extent
the values of such offerings in their activities after they left school;
and (2) to furnish, on the basis of the evaluations made by these
pupils, at least fairly reliable data upon which school authorities
might justify changes in curricular offerings in high school or changes
in emphasis in the presentation of the offerings now given.

: Because it is believed this study will be helpful to the school
forces of the state, I sincerely urge that it be given careful study
by all those who have the responsibility of makmg curricula for the
school distriets of the state.

J. W. BROOKER,

Superintendent Public Instruction
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CHAPTER 1.
INTRODUCTION

As early as 1809, Governor Charles Scott in a message to the
General Assembly of Kentucky emphasized the importance of publie
education in a statement of philosophy well worthy of citation. He
said, ‘‘The people when properly informed are never wrong; though
for the moment they may, by the designing or ambitious, be prejudiced
or misled.”’t The Advisory Committee on Eduecation, appointed by
President Roosevelt to study education in the United States, in the
Report of the Committee, made in 1938, places upon the schools the
caring for of all ‘‘youth up to 20 years of age who can profit from
specialized preparation for occupations of non-professional type.’’2

Horace Mann laid down broad principles for the growth and
development of public education throughout subsequent years when
he declared that education is a broad and functional process affecting
the harmonious relation between man and nature, through (a)
physical and health development, (b) a love and desire for truth,
(e) the preservation of the accumulation of knowledge of ages past,
(d) a preparation for present society, and (e) the bringing of
enjoyment to those possessing it.?

In a more modern vein, Kilpatrick sees the necessity of edu-
cation’s meeting changing conditions by observing that—

a. The present time demands a new social outlook of education

b. Applied intelligence is needed more than ever in the affairs
of public concern

c. Effectual intellicence needed is more of acquisitional learning
than of original native ability

d. Hope for the upbuilding in intelligence, in general, can be had
only as the teacher has such
e. Schools need to see their work in the new light*

Until recently the high school served primarily as an agency for
the selection of the more able young people and for preparing them

1 House Journal 1809. Acts of the General Assembly 6f Kentucky, p. 13.
2Floyd W. Reeves, chairman. Report o;f the Committee. Government Printing Office,
Washington, D. C., p. 100.
3 John A. Neitz. “Horace Mann’s Ideas on General Methods in Education.” Elementary
School Journal, 37:743, June 1937.

* William H. Kilpatrick. “First Things in Education.” School and Society, 34:847,
December 26, 1931.
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for entrance to higher educational institutions.® Increased attendance
in the high schools within the past quarter of a century, however, has
created a demand on the part of the general public that the secondary
school offer subject matter and activities which will better prepare
the pupil to meet the problems of life whether or not he attend an
institution of higher learning following his graduation from high
school.

The Problem

The problem with which this study is concerned chiefly is the
answer to the question: How effective are the curricular offerings
studied in high school in the lives and vocations of high-school
graduates who do not attend college following their graduation but
enter upon their vocational activities? At the outset it is fully
recognized that no single study, no matter how thorough, can de-
termine the full answer to this question. Its implications are too
broad, and its solution involves too many factors, known and un-
known, to be encompassed in one investigation.

The general purpose of this study, therefore, will be:

1. To present evaluations of present-day curricular offerings
in secondary schools by pupils who did not attend college
following graduation, but who have had an opportunity to
test to some extent the values of such offerings in their
activities after they left school

9. On the basis of the evaluations made by these pupils to
furnish at least fairly reliable data upon which school author-
ities might justify changes in curricular offerings in high
school or changes in emphasis in the presentation of the
offerings now given

Scope of the Study

This study is concerned with the graduates of the 1937 classes
in certain Kentucky high schools who did not attend accredited
institutions of higher learning following their graduation from high
school. Only graduates of secondary schools which were members of
the Southern Association of Colleges and Secondary Schools are
considered.

Figure 1 shows that the schools selected were well distributed
over the state and therefore may be thought of as representative
schools. In order that the typical graduate might be reached, no high
schools in the larger cities where vocational schools are located, or
where there are opportunities for specific apprentice training outside
of school, are included. Hence high schools in the following ecities

5 Howard A. Campion. The Vocational Schools of Essex County, New Jersey. National
Occupational Conference, New York, 1939. p. 29.
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are omitted from this investigation : Louisville, Covington, Lexington,
Paducah, Ashland, and Newport.

The classes of 1937 were chosen for this study for two reasons:

a. The year 1937 marked the nearest return to normal conditions
of any year since the depression began in 1929, and

b. The elapsed time since 1937 is sufficiently long to permit em-
ployment of most of those graduates who might hope to have employ-
ment, but short enough to enable reasonable contact to be made with
them.

Definition of Terms

Definitions of curriculum are almost as varied as the number of
educators writing about it. In the present investigation the definition
of curriculum by Eells will probably best apply—‘‘All the ex-
periences that pupils have while under the direction of the schools;
it includes both classroom and extra-classroom activities, work as well
as play.’’6

Eells defines course of study as ‘‘that part of the curriculum
organized for classroom use.”’?” It is with the effectiveness of the
subjects in the courses of study as defined by Eells that the present
study deals, primarily as applied to pupils who graduate from sec-
ondary schools and enter upon life activities without further schooling.

Curricular offerings means the subjects offered in secondary
schools as shown in the questionnaire and tables.

Data Sheet is the questionnaire used in this investigation.®

Graduates, unless specifically indicated otherwise, means those
high-school graduates to whom the questionnaire was sent.

Source of Data

The principal source of data for use in this study is a question-
naire sent out to 1,073 graduates from the high-school classes of
1937 who did not enroll in acecredited institutions of higher learn-
ing following their graduation. The questionnaire in simple detail
was designed to ascertain the following facts:

a. Evaluations by the graduates of secondary school curricular
offerings on the basis of the contributions these offerings made to
the activities of the graduates after they left high school;

b. Suggested changes that the graduates would make in subjects
offered in the ordinary high-school cirriculum ;

6 Walter C. Eells. “How Does Your School Rate?’” Nations Schools, 22:18, December
7 Ibid.
8 See Appendix A for copy of questionnaire.
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¢. The occupational status of the graduates following their
graduation, and also at the time of their filling out the questionnaire
four years later; and

d. Voecational choices of the graduates, not taking into con-
sideration present handicaps which might prevent the realization of
these choices.

- Of a total of 1,073 questionnaires sent out, 453 replies were re-
ceived and used. One hundred nine additional letters were returned
from the postoffices of the addresses with notations that the persons
o addressed had moved and their present addresses were unknown.
Nearly one-half, 511, of the letters sent out were unaccounted for.
Thus 42.2 per cent of the questionnaires sent out were returned and
used in the study. A second follow-up letter, together with an in-
tensive effort to make contact with the 511 not accounted for, un-
doubtedly would have increased the number of replies received from
the questionnaire, This was deemed inadvisable because such an
effort would have had to be made after the entry of the United States
into war, and the replies thus obtained would have affected the data
already secured because of this extraordinary factor.

As a part of his method in securing data Fraser? in his follow-up
study of non-college going graduates in two Jersey City high schools,
used a letter questionhaire. He received a 30 per cent return on his
first request and a total of only 40 per cent after two follow-up
requests had been made. The current investigation, as indicated
above, shows a return of 42.2 per cent on the original request and one
follow-up letter.

Limitations of the Study

The writer at this point wishes to call attention to certain
limitations of this study.

1. There is no sure way of knowing what the replies would have
been from those graduates who failed to return the questionnaire,
although the replies from the follow-up letter did not vary signifi-
cantly from those to the first request.

2. Although graduates for the school year 1936-37 were chosen
because this year marked possibly the nearest return to normal
conditions of any year since the depression, which began in 1929, it
must be remembered that another abnormal condition was fast ap-
proaching as a result of the war in Europe and the defense program
of the United States. This probably accounts for the increase in the
number of graduates in the military service in 1941 over 1937.

9 Thomas A. Fraser. Follow-up of Non-College Going Graduates of Commercial,
General, and College Preparatory Curricula in Two Jersey City High Schools (Doctor’s
Dissertation). New York University, 1939. pp. 19-20.
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3. Recognition is also noted of the fact that the evaluations of
eurricular offerings by the high-school graduates are largely sub-
jective and are no doubt influenced by (a) the graduate’s like or
dislike of his teacher, (b) by the general attitude of the graduate
toward the school which he attended, (¢) by the attractiveness of
the subject itself, and (d) by the quality of teaching.

4. The reader will also bear in mind that this investigation
undertakes to present curricular evaluations upon the basis of the
practical value of such offerings in the vocational activities of the
oraduates following graduation from high school.

In justification of a study of this type, which admittedly is
based largely on the subjective opinions of former pupils, it may be
stated that according to the best thought on curriculum revision all
persons, directly or indirectly concerned with the schools, should
have a part in such an undertaking. Since the graduates replying
to the questionnaire have been directly concerned with, secondary
schools and were at the time of replying to the questionnaire attempt-
ing to apply in their vocations the knowledge gained in the study of
subject matter in their high schools, it would appear that their
opinions have merit. This study assumes that they do.

Procedure

To determine the feasibility of a study of this nature, the writer
selected seven high schools within reach of his home. Each high school
was visited, and through personal conferences with the principal of
each school the names and addresses of the graduates of the classes
of 1937 who did not attend college were secured. The questionnaire
was then mailed to each graduate.

Fifty-three replies were received from a hundred questionnaires
sent out, but only forty-seven were sufficiently filled out to be used.
These were checked and tabulated in the same manner as the question-
naires used in the current study. The data obtained in the preliminary
survey were not significantly different from those used in the prineipal
investigation here.

Since the preliminary survey included secondary schools which
were not members of the Southern Association of Colleges and Sec-
ondary Schools, having only two member schools, and in order that
the study might be fairly representative of the better high schools of
the state as a whole, it was decided te expand the scope of the study
to include schools from every section of Kentucky and only those
schools which were members of the Southern Association of Colleges
and Secondary Schools.

238




H @ +

(=T

As it was evidently impossible to visit each school throughout the
state because of limitations on time and travel, the extension of the -
scope of the investigation necessitated a change in procedure in the
proeurement of data. Accordingly, in order to obtain the names and
addresses of the graduates, a letterl® was mailed to all the prinecipals
of the high schools accredited by the Southern Association of Colleges
and Secondary Schools in Kentucky, except those in the larger cities
previously indicated as omitted from this study, requesting the names
and addresses of the members of the graduating classes of 1937 who
did not attend institutions of higher learning. A stamped self-
addressed envelope was enclosed with each letter.

From this request sufficiently explicit replies were received to

'~ justify the mailing of the questionnaire to the graduates of fifty-three

schools as shown in Table 1. Replies were received from several other
principals but were not used, since in some instances the addresses of
the graduates were not given, and in other cases no distinction was
made between those enrolled in college and those not enrolled.

10 See Appendix A for copy of letter sent to principals.
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TABLE 1
Returns on Questionnaires Sent to the Graduates t
| i
Number Number | Per Cent Sewuned
Name of School Sent Out | Returned | Returned M 8
| L o | ale Female E
L Barbounville = = 1l 1 14.3 0 1
'w i i Benhans s, s o 28 15 53.6 7 8
‘ Bowling Green ... 11 4 45.4 2 2 :
| Butler (Princeton) ......... 21 12 el 4 8 (
i 1 Campbellsville ................ 20 6 30.0 2 4
\ Eatlettsburg i s 41 11 26.8 7 4 1
|t i Central Gty St aia 25 16 64.0 7 9 =
i i @olumbial-tsnai sicacina s 14 8 57.1 4 4
@ i Eoxbin=tint o 51 23 41.5 8 15 |
ek | Paytons—i i st i 29 9 31.0 2 7 |
g o ' Elizabethtown -............._..._.: 19 8 42.1 4 4
i i Hairdalel tn s ie s 10 4 40.0 2 2
i Erankforf sinaian. i 25 10 40.0 5 5
AU R 1 Erankling s oo 0 Wy 9 52.9 3 6
il | ! Bulten’ E il o i o o 12 1f 58.4 3 4
ke i Garth (Georgetown) ... 13 5 38.4 2 3
L | Grechvillemim = e oo 8 4 50.0 0 4
wi | Harlan: o et b s o 16 6 37.5 2 d
| | HAarrodsburg i o= 30 15 50.0 6 9
i Hazardiorars Sial aaiaco 11 8 2.7 2 6
e ' Hickmanes atoase i 14 3 21.4 2 1
i ' Hoplkinsyille==sur suiaa ot 40 12 30.0 6 6
i ‘ Horse Cave 8 3 37.5 2 1
| Irvine »= 8 22 10 45.4 1 9
Lancaster .. 11 5 45.5 3 2
o i Fepanon = w-co i 10 3 30.0 1 2
il Leitchfield i 2 28.5 il 1
| ; Budlowt scsatn oo 23 13 52.0 10 3
1 i [GyReher-Emtaon - x B S0 15 6 40.0 2 4
| | Madisonvillesos L iesi 31 20 64.5 9 11
i Mayfield Seieac 0 fea o 35 18 51.4 8 10
. Mays-lhicks 2 g mnnteg 8 1 12.5 0 1
IViiddlesbonrofs it 32 6 18.7 3 3
N3 ‘ Midways > s it 4 2 50.0 1 1
i Minerva =i ok v 15 5 33.3 3 2
e | Morganfield ... 21 1 6ei 7 7
ik i Monticellos = = s e 10 6 60.0 5 1
i MitteSterling: e =see 16 9 56.2 5 4
It i INichiolasyilles & rea i 15 3 20.0 1 2
ik | OWENShoroE siniiise. o 74 15 20.3 2 13
i ‘1 i @wentons = dadaiiii e 16 3 18.8 0 3
HE ; Paintsvilless-eas O 33 13 39.4 7 6
il ! BariSE =i e 9 5 55.5 3 2
el ] Brestonsbirgs— o o L 33 9 27.2 4 5
i il Providence ity 3 17.6 il 2
Al Raceland .......... 9 6 66.6 3 3
, | Russell .......... 19 8 42.1 2 6
| il Russellville 18 10 55.5 3 7
j pIonSKenton = o Tes 20 5 25.0 2 3
i g DONIELSets fos ot 24 14 58.2 3 11
f | Springieldis 2w 0 12 6 50.0 3 3
i i Stanfords sl Ol sins 18 14 77.7 4 10
i Versailless o fa ot = 26 14 53.8 6 8
il i WUnelassified 5 el 6 4 2
R RN 1 Rotal S ran 1,073 453 189 264
AVETaPe Lt e | 203 | 86 42.2 3.6 5.0
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As replies were received from the principals, the questionnaire,
to which was attached a letter,!! was mailed to each graduate. After
two months a second letterl2 attached to the same questionnaire was
sent to those who did not reply to the first request. A stamped self-
addressed envelope accompanied each letter.

As a partial check on the validity of the information received
from the graduates, the questionnaires were arranged in groups of
one hundred in order of their receipt. Subject matter ratings for the
first hundred questionnaires received were then tabulated. When the
second hundred were received, these in like manner were tabulated
and checked against the first hundred.!® This was done for each
succeeding hundred questionnaires until all had thus been tabulated

and checked against preceding tabulations.

These tabulations and checkings showed no significant changes
as the total number of questionnaires grew. While it can not be
stated definitely that the 453 replies were truly representative of the
whole number of graduates to whom the questionnaires were sent,
there appears at least as much evidence that they are representative

as there is that they are not.
While it is true that Reid'# concluded that ‘‘replies from re-
spondents can not be considered representative of non-respondents,”’

he further says:

In every survey involving mail questionnaires, there should
be provision for at least one follow-up questionnaire so that any
bias in the answers of the original respondents can be partially
corrected by answers from a second group of respondents, and
so that some estimate of the probable answers of the non-
respondents can be made from the two groups of respondents.’”

Tt will be observed that in the current study a follow-up letter
was sent to all non-respondents to the first request. The replies to
the follow-up letter were checked against the replies of the first
respondents without significant changes being noted. This study,
therefore, goes further than the recommendation of Reid, who suggests
the choice of a representative sample to whom follow-up letters are

sent rather than sending the follow-up letters to all non-respondents.1®

Erick L. Lindman, research assistant of the Seattle Public
Schools, points out that the reasons why graduates do not reply to
questionnaires are: (a) that they do not wish to cooperate, or (b)
that they can not be located. He thinks the superior pupil will reply
more readily than the poor pupil. He further concludes that his

ESee Appendix A for copy of first letter sent to the graduates.
= See Append;x A for copy of second letter sent to the graduates.
“ See Appendix A for comparative table. z - =
" Seerley Reid. “Respondents and Non-respondents to Mail Questionnaires." Educa-
Onal.sl Research Bulletin, 21:90, April 15, 1942.
m}?ﬁgl. Op. cit., p. 95.
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study in the adequacy of follow-up proceedings ‘‘tends to increase
our confidence in statistics for all graduates derived from a study of
those who replied to the inquiry.’’17

An analysis of the information contained in Table 1 reveals that
the range in the number of questionnaires sent to the graduates of
individual schools is from 4 for Minerva to 74 for Owensboro, while
the per cent of replies from graduates replying from each school
ranges from 12.5 for Mays Lick to 77.7 for Stanford.

Ludlow shows the greatest proportion of boys to girls with 10
boys and 3 girls, while from Owensboro the ratio of boys to girls re-
plying is 2 to 13. Corbin with 15 girls replying furnished the great-
est number of girls from any school. No replies were received from
boys from Barbourville, Greenville, Mays Lick, or Owenton; but at
least one reply was received from girls from each school.

Geographically the replies with reference to individual schools
are well distributed over the state. The eight schools with the highest
percentage of replies are: Stanford 77.7, Hazard 72.7, Morganfield
66.6, Raceland 66.6, Madisonville 64.5, Monticello 60.0, Somerset 58.2,
and Columbia 57.1. The eight with the lowest percentage of replies
are: Mays Lick 12.5, Barbourville 14.3, Providence 17.6, Middlesboro
18.7, Owenton 18.8, Nicholasville 20.0, Owensboro 20.3, and Hickman
21.4. Thus it will be observed that the schools with the highest per-
centages of replies, as well as those with the lowest percentages, are
not confined to any particular section of the state but are compara-
tively evenly distributed.

Summary
This chapter may be briefly summarized as follows:

1. This study undertakes to present evaluations of high-school
curricular offerings by pupils who have had opportunities to
test the values of such offerings in their voecations following
graduation from high school.

2. The graduates of the classes of 1937 were chosen because—

a. The year 1937 marked the nearest return to normal social and
economic conditions of any year since the beginning of the
depression in 1929; and

b. The lapse of four years since the date of graduation was con-
sidered sufficient time for the graduates to have reasonable op-
portunity to find employment.

3. Out of a total of 1,073 questionnaires sent out, 453 were re-
turned properly filled out; 109 were returned unopened with

17 Erick L. Lindman. “The Adequacy of Follow-up Proeeedings.” Occupations,
19:33-35, October, 1940.
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notations by postmasters that the addressees had moved and
their present addresses were unknown; and 511 were un-
accounted for. :

Of the total number of questionnaires sent out 42.2 per cent
were returned and used in this study.

The 53 schools included in this study are secattered rather
uniformly throughout the state of Kentucky.

Table 1 shows that the respondents to the questionnaire are
fairly evenly distributed geographically on the basis of the
per cent of replies received from graduates of individual
sehools.
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CHAPTER II.
EVALUATION OF CURRICULAR OFFERINGS

As previously stated, one division of the questionnaire was de-
signed to give the graduates an opportunity to evaluate the subjects
they studied in high school in the light of the usefulness to which the
knowledge of those subjects had been put in helping solve the prob-
lems of actual life situations after the graduates had left school.
Adams! studied the reactions of high-school pupils to high-school sub-
Jects. He used a questionnaire for this purpose. His study included
all the pupils in the high schools studied, and he sent the question-
naires to the principals of the high schools, who in turn had the pupils
fill them out. The present study differs from that by Adams in that
this investigation involves only graduates who have been out of
school for four years, and the questionnaries were sent directly to
them by the investigator.

In the study by Adams certain evaluations of high-school sub-
jects were indicated by the pupils when they listed the subjects they
would like to take but could not get and the subjects they would
like to leave out of the curriculum. In Adams’ study the pupil in
making his evaluations had not had an opportunity to test the value
of the subjects in life itself after leaving school, while the evaluations
made by the graduates in this study were made upon the basis of the
application of knowledge gained from subject matter study toward
the solving of vocational problems.

The Importance of Subject Matter in Curricula

One of the biggest problems that faces curriculum makers is the
selection of subject matter and the classification of that subject matter
into eurricula which will be best adapted to meet the needs of pupils
as they must enter upon their vocations when they finish their school-
ing. A survey in Kentucky, sponsored by the General Education
Board in 1920, concluded that only three general types of curricula
were then in operation in secondary schools—English, classical, or
scientific.2 These curricula were rather exclusive, not offering com-
mereial subjects or many electives, but designed almost purely for
preparing pupils to enter college. Only in a very few large cities

1 Jesse E. Adams. ‘“Reaction of High-School Pupils to High-School Subjects.” School
Review, 35:354-362 and 417-427, May and June 1927.
o -i gub!ic Education in Kentucky. General Education Board, New York, 1921. pp.
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did the survey note commercial courses, and manual training courses
for boys and home economics courses for girls in the regular high-
school courses of study. In rural sections about the only tendency to
meet possible individual needs was the presence of Smith-Hughes
agricultural courses in some schools.

Even as far back as 1927, Douglas,® discussing the question of
subject matter for secondary schools, recognized the need for an ex-
panded curriculum with more specifically related subject offerings
when he asserted :

Aside from teaching, little value can be ascribed to the academic
subjects for vocational purposes. To be sure they contribute to
vocational efficiency, but it is not often that the job itself makes
primary demands upon facility in oral or written expression, ability
in mathematics, or knowledge of history. . . . The same statement
can be made with reference to modern languages.

An analysis of the data in the succeeding pages of the present in-
vestigation will show that the opinions of the graduates as indicated
in their replies to the questionnaire are in agreement with those ex-
pressed by Douglas. A substantial number of the graduates do not
consider certain mathematics courses or foreign languages helpful to
them in their work following graduation; and in this category, with
the exception of American history, they also include most of the high-
school history courses usually offered in Kentucky secondary schools
today.

‘While it can not be said that the emphasis placed on certain
subject-matter courses in Kentucky high schools is altogether deter-
mined by the ratings such courses are given by colleges and univer-
sities toward meeting matriculation requirements, the persistence of
required languages, mathematics, and science courses in the curricula
of the average high.schools of the state strongly indicates the strength
of the demands of the institutions of higher learning. The influence
of college entrance requirements, together with that of tradition,
probably has helped preserve a certain amount of generally desirable
continuity and uniformity in the matter of curricular offerings in
Kentucky high schools during the past two decades. Without these
restraining influences no balance might have been kept in secondary
schools between vocational and college-preparatory curricular offer-
ings, especially in the smaller high schools. On the other hand these
influences undoubtedly have delayed in the some instances the recog-
nition of certain needed voecational educational processes which, had
they been recognized at the proper time, might have added materially
to the happiness and welfare of the vocationally-minded high-school
graduate by increasing his vocational efficiency.

1927" APUbsr';asy A. Douglas. Secondary Education. Houghton, Mifflin Company, Boston,
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In the selection and emphasis of subject matter Billet* suggests
that (a) subject matter should yield learning experiences which fune-
tion in the pupils’ present life, or represent tangible progress toward
definite goals recognized by the pupils; (b) it should be usable in the
broadest sense of the term; and (e) it should have appreciational
value.

In contrast with the statements of Billet in 1940, Alexander
Inglis,5 late professor of Education at Harvard University, said in
1918:

All things considered, it would appear to be reasonable that
curriculums should be characterized by a relatively high degree of
flexibility in the early grades of the secondary school, by a high
degree of rigidity in.the later grades, and by gradual transition
from one status to the other.

The Report of the Committee of the Advisory Committee on
Education in its report to the President in 1938 significantly avers:

Such subjects as mathematics and foreign languages have
long been held to be justified in the high school curriculum on the
basis of their presumed value for college entrance. Recent studies,
however, have shown clearly that no subject studied in high school
possesses unique value as a preparation for successful work in
college.’ :

With reference to the value of the linguistic-mathematical cur-
riculum of the college preparatory school for young people who will
not attend institutions of higher learning, the report further

continues:

It would at once appear that the linguistic-mathematical cur-
riculum of the college preparatory school is no proper training for
young people who will leave the full-time school at the age of '17;
18, or even 20.

Need for Curriculum Revision

A committee of the American Council on Education in its report,
What the High Schools Ought to Teach,® made in 1940, states that
schools today through guidance and instruction are doing more than
ever before to aid youth in getting started on their vocational careers.
It lays emphasis on a four-point program based upon (a) reading,
(b) work experiences, (¢) social studies, and (d) personal problems;
such as health, family life, ete.

The report offers certain criticisms of the conventional subjects
by suggesting that (a) English composition has degenerated into a

sRoy O. Billet. Fundamentals of Seeondary-School Teaching. Houghton, Miffiin
Company, Boston, 1940. pp. 168-169.

5 Alexander Inglis. Principles of Secondary Education. Houghton, Mifflin Company,
Boston, 1918. p. 679.

6 Reeves. Op. cit., p. 99.

7 Reeves. Op. cit., p. 98. 5

sBen G. Graham, chairman. What the High Schools Ought to Teach. American
Council on Education, Washington, D. C., 1940.
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series of formal drills and exercises; (b) highly specialized appliea-
tions in algebra and plane geometry should be avoided; (e) courses
in general language should be offered instead of specific foreign lan-
guage subject matter; and (d) too often natural science subjects are
taught as an encyclopedic list of research findings.

The report makes the following observation:

In the last analysis, the revision of the curriculum will depend
on the individual secondary schools. Unless the members of school
faculties become convinced that changes in the contents and methods
of teaching are necessary, progress will be impossible. Unless class-
rooms become centers of experimentation, little will be accomplished.

Fraser? in his study of non-college going graduates of two Jersey

City high schools recommends that—

1. The commercial eurricula should be revised in order to bring
bring them closer to the needs of the present day;

2., A clerical curriculum should be organized in the schools;

3. Skill subjects should be placed in the twelfth grade so as
to bring the period of training ecloser to the period of
application;

4, Guidance departments should be organized in the schools.

Recognition of the possible failure of the secondary-school cur-
riculum to funection properly in Kentucky is implied in the Report
of the Kentucky Educational Commission,' which in 1933 stated
that there was a need for a comprehensive study inquiring into causes
for secondary-school pupils leaving school.

Rating of Curricular Offerings

The first division of the questionnaire listed the subjects ordi-
narily offered in the high schools of Kentucky, together with blank
spaces in which the graduates could write in the subjects they had
taken in high school which might not be included in the list. Before
each subject was a blank line for rating. Omn this blank line the
eraduates were requested to rate only the subjects they had in high
school by placing the figure 1 before those subjects which they felt
had been of ‘‘great help’’ to them in their work after leaving school,
the figure 2 before those which had been of ‘‘some help,”’ and the
figure 3 before those which had been of ‘‘little or no help.”’

Table 2 shows the number of times each subject was checked and
also the number of times it was rated 1, 2, and 3. The subjects are
arranged in Table 2 according to the number of times they were

®Fraser. Op. cit., p. 227.
10 James H. Richmond, chairman. Report of the Kentucky Educational Commission.
State Department of Education, Frankfort, Kentucky, V. 1, No. 8, 1933. p. 83.
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rated, English heading the list, being rated 426 times, while German,
Of a total number of ratings

rated only one time, is at the bottom.

of 5,869 the average per subject is 154.4. Health, rated 155 times, is

nearest the average of any subject.

TABLE 2
How the Graduates Rated the Curricular Offerings

Taken in High School

Ratings by the Graduates

Subject Total Rating Great Some Little or
Each Subject Help Help No Help
I
Bnglishee Sratte i sonte vy | 426 398 27 1
INgebray o iadst o | 401 114 162 125
Plane Geometny: =it 367 80 104 183
ATithmetics s v = o 363 321 38 &
American History ... 361 75 160 126
@enernal Sciencer i s e 304 89 134 81
Biolopyie s e e 292 67 11l 110
Anecient History--toi 224 20 63 141
Rypewnitings e e | 2117 156 39 22
[atinaeEesss st o ol i) 214 28 63 123
Bookkeeping s Sear o 197 135 44 18
Eivics e maa e . T h 192 46 89 57
Home Economics 173 119 28 26
Shorthand & e 159 Vie 42 40
Healthis o ie i 155 99 43 13
General History 152 23 59 70
Modern History 140 29 48 63
Physicalt Eiducations =2t 121 52 44 25
Chemistry o e 116 37 43 36
Brisiness Eraimingges e 115 82 29 4
HICONOIMI GO IS it i o e ol 114 40 48 26
Hrench: s L st | 106 1 29 70
PhySiess s e rmins e 103 34 39 30
SeclalsSeience st Tl 101 32 47 22
Commercialt Law: = =5 = 97 29 43 25
Agpicultute e s e 89 33 28 28
ERglishiHIStory: == i 84 13 23 48
Sociologye i in i e 83 28 34 21
MedievaltHistonysts st me aes 75 10 18 47
Solid Geometry = s 63 14 24 25
OthersSubjects s wriiait e 57 24 21 12
Other Business Subjects ....... 51 34 15 2
Manuals Training s stass 47 29 13 5
Wocationse =gy draivasi o 42 14 15 13
Trigonometry ... 39 12 11 16
Shop —aomseiss 22 16 4 2
Spanishtzstsenc ol e o 6 0 2 4
German s i ionis . 1 0 1| 0
5,869 2,416 1,789 1,664
154.4 63.6 47.1 \ 43.8
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Figure 2 shows the per cent of times each subject was rated,
based on a total of 5,689 ratings of all subjects by the graduates.
Thus it will be observed that English received the greatest number
of ratings, 7.26 per cent of the total number of ratings for all sub-
jeets, while German, at the bottom of the list, received only .02 per
cent of the total number of ratings, being checked only one time.
Spanish, rated 6 times, received .1 per cent of the total ratings.

German, although rated only one time and then marked 2, is
listed in Table 2 and Figure 2; so is Spanish which is rated six times.
Since, however, German and Spanish were rated less than ten times
each, they are omitted from the remainder of the tables and figures
in this study. T

No account is taken in this investigation of possible errors in the
marking of subjeets unless the errors were so obvious as to admit of
no doubt. For example, in a few instances the subjects were merely
checked and no figures at all were used. In each instance of this
kind, no tabulation on that part of the questionnaire was made.

It would be well to remember also that English in most, if not
all, instances refers to the study of English courses over a period of
four years. Algebra may mean the study of this subject for one year,
one and one-half years, or two years. Other subjects, such as solid
geometry and ecivies are usually studied for one semester only.

It will be noted that in Table 2 English is rated 426 times out of
a possible 453. Since English is generally a required high-school sub-
jeet, this discrepancy can be explained partly by the fact that in a
few cases the pupils evidently misunderstood the instructions of the
questionnaire and rated the 2’s and 3’s, omitting the 7’s entirely, and
in other cases they rated the 7’s only. In many instances no reason
is apparent v'vhy certain graduates rated only a part of the subjects
which they evidently took in high school, since in a few cases less
than the number of subjects necessary for graduation were rated.

The first six subjects listed in Table 2 in order are English,
algebra, plane geometry, arithmetic, American history, and general
science. Kach of these subjects was rated more than three hundred
times. These are required subjects in many Kentucky high schools,
although the actually required subjects for all schools are probably
English and algebra, both of which were rated more than four hun-
dred times. The fact that English was rated only 426 times out of a

* possible total of 453—the number of questionnaires returned—vali-

dates, to some extent at least, the assumption that the total number
of ratings given each of the six subjects named above is less than the
actual number of times these subjects were taken in high sehool. This
would apply to all the other subjects as well.
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Subject Per Cent
English cooooiieeieecees 7.26
Algebra ..ooooeeeeeecces 6.83
Plane Geometry .......--- 6.2

Arithmetic ..... et 6.18
American History --..- . 6.15
General Science ........--- 5.18
12570) (o7 A 4.99
Ancient History ... 3.80
Typewriting ... 3.70
Eabing ot e 3.63
Bookkeeping .......--c---oo- 3.36
Eivies: e e iaat - o B
Home Economics. .......... 2.94
Shorthands s = hhl
Health s s o 2.64
General History ... 9550
Modern History ... 2130
Physical Education ... 2.06
Ehemistiyeer wn o 1.99
Business Training ....... 1.97
IFCONODYICRT n T i = 1.94
FirenchE = nena e r 1.81
Physies Sisis = - 1.76
Social Science ... 1.70
Commercial Law .......... 1.65
Agriculture ... 1.52
English History ........... 1.43
Sociologyes == 1.41
Medieval History ........ 1.30
Solid Geometry ....... 1.07
@ther Subjeectsiie v .99
Other Bus. Subjects .... .87
Manual Training ... .81
ViocationSe= - -ssssie il
EErigenomesey- - ttren .66
Shop e oo |
Spanishe=2=te=n e .10
German: i .02

0 1 4 5
0 1 4 5
Per Cent
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The reader will constantly bear in mind that the graduates were
requested to rate the subjects listed in the questionnaire on the basis
of their value in the experiences of the graduates after they left
school. The respondents to the questionnaire, therefore, evidently
gave their ratings from a vocational viewpoint largely. The truth of
this assertion is supported by the fact that the twelve subjects re-
ceiving the highest percentage of ratings of ‘‘great help,’” as pre-
sented in Table 3, are vocational in nature with the possible exception
of English and arithmetic, and these could be so considered, for that
matter.

Below are listed the twelve subjects with the highest percentages
as of “‘great help,’’ together with the per cent of the total ratings for
each subject so rated.

Subject Per Cent
Bnglishe oy = e alupae il g sl dhr — Pt 93.4
Arithmetic eiaserearma b e s o e e 88.4
SHop = et R o e e e T2
ypewritings e e S s s R 71.9
Business: L raining e et ataraais - Bt i fone 71.3
Home SFcoNnomIiCsS ety = ansie Stas it nis o s ok 68.8
BOoKKeeping: s e ar e ol b i s S 68.5
@ther-Bilsiness SUbjeetss ti it o sieier = 66.7
Health S sy s st e Sl e e e 63.9
Manual=LraiNiNE e e e 61.7
Sherthand- s il aae e sy dan i st 48.4
PhysicaltBducation =~ e oas S s i 42.9

Table 3 also shows that the twelve subjects rated lowest in the
per cent of times rated as of ‘‘great help’’ consist of foreign lan-
ouage, history, and mathematics courses. Again agreement is seen
by the graduates with the contention of the President’s advisory eom-
mittee which in 1938 in the Report of the Commitieel! criticizes the
““linguistic-mathematical’’ curriculum for high-school pupils who
will not attend institutions of higher learning following their gradua-
tion from high school.

It is interesting to note also that of the six subjects listed in
Table 2 as having been rated more than three hundred times each,
English and arithmetic are included among the twelve subjects receiv-
ing the highest ratings as of ‘‘great help,”” while American history
and plane geometry are among the twelve receiving the lowest ratings.
The other two subjects, general science and algebra, rank below the

median in the per cent of subjects rated ‘‘great help,”’ as shown in
Table 3.

Although American history was rated ‘‘great help’’ only in 20.8
per cent of the total number of times it was rated, nearly one-half,
44.3 per cent, of the graduates considered it of ‘‘some help’’ to them

——

1 Reeves. Op. cit., p. 98.
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TABLE 3

Curricular Offerings Rated by the Graduates as Being of “Great Help,” “Some Help,” and of “Little or No Help”

Subject

Number Rated

Per Cent Rated

Great Help

Some Help ‘

Little or
No Help

Great Help } Some Help

Little or
No Help

English

Arithmetic

Business Training
Other Business Subjects
Health

Shop

Bookkeeping
Typewriting
Manual Training
Home Economics .
Physical Education .
Other Subjects
Social Science
Economics

Shorthand
Sociology
Commercial Law .
General Science

Physics

Civics

Chemistry

Vocations

Algebra

Agriculture

American History
Biology

Solid Geometry
Trigonometry ...
Modern History

General History
Plane Geometry .
English History
Latin

Medieval History
Ancient History
French
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in their work following graduation. It is found, therefore, that
American history was considered ‘‘helpful’’ by nearly two-thirds, or
65.1 per cent, of all the graduates who rated it, and of ‘‘little or no
help’’ by 34.9 per cent, or a little more than one-third of the pupils
who studied it in high school.

‘When it is remembered that the graduates were urged to rate the
subjects studied in high school on the basis of their vocational worth
in the positions held by them after leaving school, the reason for the
i | apparent low rating of American history becomes clearer. Since it
| il | would be rather difficult to show specifically how American history
i could be of definite help in many voeational activities, the low rating
L given this subject by the graduates does not justify the conclusion
Tk that American history is of little value as a secondary-school cur-
L 1 ! ricular offering even for vocationally trained graduates. This may be
I said also, with reservations, concerning the foreign language, history,
and mathematics courses which rank low in the per cent of times
they are rated as of ‘‘great help.”’

il ; Turther analysis of Table 3 reveals that the graduates appar-
ently recognize the general educational values of American history,
| algebra, general science, biology, and plane geometry even if they do
o f not consider them of ‘‘great help’’ vocationally. For if the per-
:' centages rated ‘‘great help’’ are combined with those rated ‘‘some
help,’” it will be found that American history is considered ‘‘help-
ful’’ by 65.1 per cent of the graduates rating it, algebra by 68.8 per
cent, general science by 73.4 per cent, biology by 62.3 per cent, and
plane geometry by 50.1 per cent. Further recognition by the grad-
nates of the need for studying courses not considered purely voca-
: tional is shown later in this investigation with the presentation of
HH subjects which the graduates would add to the high-school program.

i Among the vocational subjeets which did not rate high is agri-
1 | eulture. Table 3 shows that, while slightly more than one-third of the
89 graduates who rated agriculture considered it of ‘‘great help’’
[} to them in their work, almost one-third rated it as of ‘‘little or no
help.”” The low rating given agriculture is not difficult to explain
when it becomes known that only 14 out of the 89 rating agriculture
i took up farming immediately after graduation, and four years later
:5;17'5 “ only 15 were engaged in this ocecupation. Most high-school agricul-
| ture courses are rather specifically related to the occupation of farm-
el i; ing and therefore evidently did not offer much specific training which
i could be effectively utilized in those other oceupations in which 74 of
the graduates who rated agriculture were engaged at the time of
replying to the questionnaire. ;
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Tt will be well to observe that vocations rated low, as indicated
in Table 3. The term vocations is the name usually applied to certain
high-school courses of an exploratory nature which are offered to
acquaint pupils with fundamental facts relating to vocations in gen-
eral. Of the 453 graduates who replied to the questionnaire only 42
indicated that they had studied vocations. About one-third found the
subject of ‘‘great help’’; about one-third found it of ‘‘some help’’;
while the remaining one-third found it of ‘‘little or no help.”’

With reference to bookkeeping, business training, typewriting
and other commercial subjects which show high percentages as of
““great help’’ or helpful, it will be seen that a far greater proportion
of graduates rating these subjects entered upon related oceupations
following graduation than did those who rated agriculture. For
example, 145 graduates were engaged in clerical work soon after
graduation, and four years later 120 were still so employed.

Home economics was rated as of ‘‘great help’’ by more than 60
per cent of the 173 who took the subject in high school. It is of in-
terest to note that 98, or 56.6 per cent of the number rating home
economics, were housekeepers.

Curricular Offerings to be Added to the
High-School Program

In order to give the graduates more opportunity to express
subject-matter choice, space was provided in the questionnaire in
which the graduates were requested to list any subjects which they
would add to those to be rated. Adams!2 asked that the pupils name
the subjects they would like to take but could not get. He attempted
to learn the subject choices of pupils who were in school and for
whom the sehool did not provide the subjects of their choice. In the
current investigation the graduates were asked to list the subjects
which they would add to the high-school program.

Table 4 lists the subjects, or subject matter, that the graduates
think should be added to those listed in the questionnaire. The
graduates, for the most part did not name actual subjects but rather
suggested types of courses. In keeping with the general trend shown
in the ratings of subjects in Table 3, those subjects that have a voca-
tional or practical value head the list in Table 4.

That the graduates are conseious of the need for general cultural
subjects is also shown by suggestions for ‘“more musie,”’” ‘‘more art,”
‘““aesthetic subjects,”” ‘‘psychology,”’ ete. More than half of the
courses which the graduates would add to the high-school program, as

12 Adams. Op. cit., pp. 354-362, 417-427.
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TABLE 4

Curricular Offerings the Graduates Would Add to Those

Named in the Questionnaire

i er Cent
Subject In'fili?a?;sed EfrT%tal

IMore Vocationalesubjects i n s e 48 1041
Spelithge s aien il 80 S e 46 1252
More Blsinesst@ourses - o e B b n D 27 il
IPenTnanshipie st sai Sl m o - e 21 5.6
INTOTE VIV S1C et sne s atnseiss e 00 claseralie e o sad S ian mJo e 19 5.0
WA SIOEEE. i e et e e et 17 4.6
VIGrc At s tsesmmuin i B Gp g o S s 16 4.2
Speeial ERradess i isE eaE . b 15 3.9
IMore Cotrses N Fnglishs e it e 15 3.9
Eounsestan S Religlon e — e i n ot s el 14 37
RublickSpeakingis et e 12 3.2
Aldyanced Home RCONOmies S i muine . 12 3.2
INesthetic  SUbiecls = il s e 11 2.9
Gloninsesiin Esychelogy Sasw et dnn e L e n. 11 2.9
Mone Social SciencerSubjects i oo 10 DT
Eotpses m Bennmanshipisessetmars e nn ot 10 2.1
Advanced S ATIthmeicEsmamEs T o e 10 2.7
ERUNSes 1Nt Shope v Chiete s e = e 8 2.2
Courses in Industrial Geography 6 1.6
Golurses Relating: tor Sexd Saiiess i =i 6 1.6
Eolrses inEltiquettes e e s e 5 L3
I EEiage SINS TR COTONEIEE e Sl ons v i e 5 1.3
@urrent BventsiColrses: = e S ek e 5 1.3
Anatomysese e s sl met b ad s e T e e H 1.3
AVIaTiON: COUrSes el e e et et e 4 1.0
Radioi Colrsesisi e st i inbas s ] 4 1.0
Morne #Honeignt [hanguagesy sl o s e 3 S
@onrses: in S ErinGings SN e e e 3 S
ECooperatives Subjectss T T s 2 s
Mote GrammarSCounsesits i B siaes e 2 5}
Gourses In Reading -o e e s ian o 1 3
BirthEControli:s irleree Bal e o dibeaao el i nis 1 3
International i Eelitics i sl S utiss e 1 83
South American History 1 3
More Advanced Chemistry Courses ..o 1 3
NMoreHIstonys (Eounses i el 1 3

Totalesre it iniins il e S Pl Tt 378 100.0

R T ey

presented in Table 4, concern social relationships. It is of interest
to observe that ‘‘courses in religion’’ were requested by fourteen.
Eleven would add ‘‘aesthetic courses’’; six would add courses ‘‘relat-
ing to sex’’; ten would add ‘‘more social science subjects’’; eleven
suggest ‘‘courses in psychology’’; five each would add courses in
‘“etiquette,’”’ ‘‘marriage instruction,”” and ‘‘current events.’’

It is clearly evident from the data presented in Table 4 that at
least some of the graduates replying to the questionnaire are inter-
ested in education for happy adjustment as well as for vocational
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efficiency. HExcerpts from unsolicited letters and comments from the
graduates quoted in Appendix B of this study further substantiate
the above statement.

The graduates would revise even the vocational courses now
offered in high school in order to meet present-day needs. This fact
is indicated in the suggestions by the graduates that there should be
added to the present high-school program ‘‘aviation courses,”’ ‘‘radio
courses,”’ ‘‘courses in printing,’”’ ‘‘military science,”’ and ‘‘special

trades.’’

Curricular Offerings to be Dropped
from the High-School Program

Blanks were provided in the questionnaire in which the graduates
were asked to write in the names of any subjects which they would
drop from the high-school program. Table 5 lists the subjects which
the graduates think should be dropped.

The graduates were more specific in the actual naming of subjects
in Table 5 than they were in Table 4. German heads the list of sub-
jects in the number of times indicated to be dropped from the high-
school eurriculum, although only one person stated that he had studied
German in high school. The position of German as the most un-
popular subject was influenced, no doubt, by the sympathies of the
graduates with the enemies of (Germany in the European war rather
than by its possible value as a subject contributing to the larger life
of the student after leaving high school. All the other subjects in
Table 5 were studied in high school and are assigned their proper
places in the evaluations of curricular offerings.

Table 5 agrees with Table 3 to the extent that those subjects
standing highest in the list that the graduates would drop from the
high-school program are also those subjects that were rated as of
“little or no help’’ to the graduates after leaving high school. Again
in Table 5, with the exception of American history, we find the list
headed by foreign language, mathematics, and history courses.

An analytic observation of Table 5 reveals that the last six sub-
jects from the bottom of the list of subjeects which the graduates
would drop from the high-school program are: music, American his-
tory, industrial geography, extra-curricular subjects, shorthand, and
bookkeeping. Each of these subjects was indicated only one time. It
it not clear why these subjects should be included at all. It may be
that the graduates because of poor teaching or for other reasons per-
sonally disliked the subjects.

While there is no significant agreement between this study and
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TABLE 5

Curricular Offerings the Graduates Would Drop
from Those Named in the Questionnaire

imes Per
Subject 5 InTc;icated of T(ozfaqt

EerNAn s = e e i e e s 54 14.8
TLELE . e e e e e e e e o e | 38 ] 10.5
ROHCH: s e e e T e e 35 9.8
Shatishy . 34 9.3
Plane (Geometny:s s e e 30 8.1
ATcient HiStonye s = == s = e 0 o 30 8.1
Solid Geometry ............. 24 6.6
Medieval History 22 6.1
Trigonomentry oo 21 5.9
Blsebra e e 11 3.0
CReMmISiTy: s e e e b e 6 1.6
SOme HISIORIESE = e e i e 6 1.6
IV GCatIONS S e e e e e e e 5 153
English-History oooi. o 5 1.3
(SO ETCIA I AV a St e S e S e 5 1.3
PRySIca T g e 4 sl
Physical Education ... 4 1.1
SeeIalESclenceSubjeelsint s o e 4 Il
Beonomies. S s i s e i 171
Brologys =0t e ey g 1.1
Seciology: SN T s 3 .8
Modern History 3 .8
oM et LICONOMICSE: eehns ot D el ei Rl o 2 .6
Apiiculttire. 0 1 Gl T e | 2 | .6
CIVEESE e s s cen i i b s U 2 .6
ITUSICE = Sasnsai il Lag sl i i s e s 1 i3
American  HISIOEY: i s o e e 1 53
TnAustrial Geopraphye e s sns ee o n 1 3
Hxira-curricular Subjeetss o i = o 1 3
SHonrthander s e B B i e e T 1 3
Bookkeeping . - o o e e 1 3

Potaltss e aes o e i e 364 100.0

#This item does not refer to any specific history courses but lists the number of times
the graduates indicated that “some histories” should be dropped from the program.

that by Adams!® regarding subjects that pupils would add to the
high-school curriculum, there is agreement with reference to the
subjects they would drop. Adams lists in order plane geometry,
Latin, algebra, and general history as subjects that the pupils in his
study would drop from the high-sehool curriculum. Table 5 of the
present investigation lists Latin, plane geometry, certain history
courses, and algebra. Table 5 names thirty-one subjects that the
graduates have checked one or more times as non-essential and indi-
cate that they should be dropped.

13 Adams. Op. cit., pp. 354-362, 417-427.
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Summary

This chapter presents evaluations of curricular offerings in Ken-
tucky secondary schools by the graduates in reply to the first division
of the questionnaire. It also lists in detail (a) curricular offerings
which the graduates would add to those listed in the questionnaire
= and (b) those which they would drop.

An analysis of the information contained in this chapter reveals
the following facts:

1. Of a total of 5,869 ratings of subjects by the graduates, the
subjects were rated as of ‘‘great help’’ 2,416 times, as of ‘‘some
help’’ 1,789 times, and as of ‘‘little or no help’’ 1,664 times.

9. English heads the list of subjects considered as of ‘‘great help”’
by the graduates, being placed in this category 93.4 per cent of
the total number of times it was rated. Arithmetic follows see-
ond with 88.4 per cent. At the bottom of the list are Spanish
and German, neither of which was considered of ‘‘great help’’
by any graduate. French received the lowest rating of any
subject checked in this category, only 6.6 per cent of the total
number of ratings of this subject being checked as of ‘‘great
help.”’

3. Excluding German, which was checked only one time, social
seience ranks first among the subjects which the graduates con-
sidered as of ‘‘some help’’ to them in their work. Social science
was checked as of ‘‘some help’” 46.5 per cent of its total rat-
ings; while civies follows next with, 46.3 per cent. English with

\ 6.4 per cent is at the bottom of the list as of ‘‘some help.’’

= : 4. Vocational subjects generally rate high among the subjects con-

sidered of ‘‘great help’’ by the graduates, while certain mathe- il
— matics and history courses tend to rate low.
imes
o’ ‘ 5. Of the first twelve subjects rated as of ‘‘great help’’ only two,

English and arithmetic, might be considered academic or col-
the ' lege preparatory. All the others are vocational in nature. A
tthe 6. Tt will be observed that the order in which the subjects are il
;}1’; : listed as of “‘little or no help’’ is almost the exact reverse of the il
e : listing which ranks in order the subjects as of ‘‘great help.”’ | g
e 7. In the rating of subjects as of ‘‘little or no help’’ the graduates !
the ¢ o} place Spanish first with 66.7 per cent of the total number of “ ~J
1di= - times it was checked. French is next in order with 66.0 per i

cent. Again English is at the bottom, being rated as of ‘‘little

or no help’” only .2 per eent of the total number of times it was

checked.
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Gtenerally speaking, foreign language courses are not considered
of much value by the graduates in their occupational pursuits.

Among the courses that the graduates would add to the high-
school program, subjects of a practical nature stand highest;
such as, more vocational subjects, spelling, more business courses,
and penmanship.

While the graduates, as a general rule, would add more courses
of a voeational nature to the high-school program, recognition of
the need for courses in general eduecation is noted in requests of
the graduates that subjects; such as, music and art be added.

In suggesting additions to the high-school program the graduates
name courses rather than specific subject titles.

The graduates are more specific in naming the subjects which
they would drop from the high-school program. German, Latin,
French, and Spanish, in order named, head the list of subjects
the graduates would drop. This foreign language group is
followed by mathematies and history courses in the following
order: plane geometry, trigonometry, ancient history, solid
geometry, medieval history, and algebra. All of the above-
named subjects were checked 11 times or more and constitute 82.2

per cent of the total number of checkings in Table 5.

Data presented in this chapter indicate clearly that the grad-
uates are in general agreement with the declaration of the
President’s Advisory Committee on Education in the Report of
the Committee;1* namely, that linguistic-mathematical college
preparatory curricula are of little value to pupils who do not
attend college following graduation from high school.

1+ Reeves. Op. cit., p. 98.
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CHAPTER IIIL
OCCUPATIONAL STATUS OF THE GRADUATES

In this study the reader should keep in mind that the most
influential factor in the evaluation of secondary-school curricular
offerings by the graduates was the occupations they followed after
they left school. As shown from comments by the graduates in Ap-
pendix B, some of them considered much of their high-school training
of little or no help, either because of poor guidance in the selection of
subject matter or because of the general nature of subject-matter
courses offered in their respective high schools.

One graduate said:

I find that most of the subjects I studied in high school have
been of help to me in some way or other. But at the end of my
four years in high school I had no more idea of what I wanted to
do in life or what position I would even like to accept.

Another commented :

I think a fellow should be trained to do some kind of work—
not just mixed up till he can’t do anything.?
In recognition of these possible conditions the questionnaire con-
tained the following questions:

a. What occupation did you accept immediately following
graduation ?
b. How did you secure your job following graduation ?
What are you doing now?
Are you engaged now in the occupation of your choice?
If not, why?
What would you like to do?

=)

Positions Accepted by the Graduates Following
Graduation from High School

A project study of the high-school graduates of the Plainville
High School, Plainville, Connecticut, convinced Hoefler? that almost
all of the graduates wanted to work, but that their ordinary efforts to
obtain employment were not efficient enough to enable them to secure
Jobs. The writer’s study presumed that most of the graduates desired

1See Appendix B, page 118.
;See Appendix B, page 121.

. Hoefl ks L i . S. Editi 5
25:136, Febry, a‘;‘:yeli%é"lfty out of Sixty Want to Work.” English Journal (H. S ition)
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employment, and the results obtained apparently show that this
presumption was well founded. No attempt is made in the present
investigation, however, to determine to what extent the graduates were
employed in jobs for which they had had some specific training.
One such study by Mitchell* revealed that about 58 per cent of the
oraduates of the class of 1936 of Newton High School, Newton, New
Jersey, were employed one year later in positions for which they

had received specific training.
Table 6 indicates the types of positions secured by 395 graduates

" out of the 453 who returned the questionnaires. The table also shows

that fifty-two stated that they were unemployed. The total number
replying to this question was 447. Six failed to answer this question.

At the top of the list of positions named in Table 6 are the store
clerks. Seventy-four, or 16.55 per cent, of those replying to the
question were thus employed. Store clerks include all persons who
say that they were employed in any sales capacity in stores. Stenog-
raphers, bookkeepers, secretaries, and clerks are classified as general
clerical. This is the next largest group in Table 6 and comprises
15.88 per cent of the total number replying.

Fifty-two, or 11.63 per cent of all who replied to this question
indicate that they were unemployed for some time after graduation
from high school. This percentage is somewhat lower than that of
Wright’s follow-up study in 1934.5 She found in a follow-up study
of 2,500 graduates from eight Minnesota high schools that 22.30 per
cent were unemployed about one year after their graduation from
high school. It will be remembered, however, that Wright’s study
was made during the depths of the depression, and that it inceluded
eight large high schools which graduated an average of more than
300 pupils each in 1934.

A small follow-up study of two hundred high-school graduates
of a class of 1936 by Boller® revealed 25 per cent unemployed about
one year after graduation.

In recent years among the surveys of the status of high-school
oraduates, one by Anderson and Berning” shows the following:

1. About one-third of the graduates secured full-time employment
within one year after graduation; one-third continued their
education; and one-third were either unemployed or had part-
time employment only.

¢ John Mitchell. “A Follow-up Study of 1936 Graduates.” Journal of Business

Education, 13:17, December 1937.
5 Barbara H. Wright. “A Follow-up of 1934 Graduates.” Occupations, 15:42-45,

October 1936.
6G. D. Boller. “A Follow-up of Recent Graduates.” Business Education World,

17:674-675, May 1937.
7G. Lester Anderson and T. J. Berning. ‘“What Happens to High School (_}radl},at@ﬁ?"

Education Digest, 7:9-11, January 1942.
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TABLE 6

Occupational Status of Graduates Immediately
Following High-School Graduation

Position i
Agcepted Male | Female In'ﬁlirtl:rftfad Poefr T%gxlt

Stoneg@lerk: == - = - on 0 46 28 74 16.55
Slepicalii(General): oo 21 50 71 15.88
nemployeds - =il ciasiiiii 2 50 52 11.63
@ommon: Iiaborer - . = 28 15 43 9.62
Enrolled in Special Schools ... 2 38 40 8.94
Reehimgs Holse . e L ol 0 28 28 6.26-
Shileimein e e 10 4 14 303
ey S e i e =13 1 14 3.13
Walter (Waitress) .- === = 1 10 11 2.46
Managerials e o nan 10 0 10 2.26
Telephone Operator ....................... 0 9 9 2.02
Beavicionsy o e e e 0 6 6 1.32
Automobile: Mechanic ................... 6 0 6 1.32
Service Station Attendant ... 4 1 5 1.12
InEMalitary. Service: - & - . 5 0 5 1.12
General Mechanic .. 5 0 5 1.12
CoalEsMiner s i s et 5 0 5 110
Bractical B Nursings =~ = = 1 3 4 .89
pimckerivers i e s e o 4 0 - 4 .89
Steamiglngineer o o e 3 0 3 .67
U. S. Government Service ......... 2 1 3 .67
Brieklayers i s nn - i 3 0 3 .67
@ashiene tan o o e o T 0 3 3 .67
Baker e 3 0 3 .67
Music Teacher ... 0 3 3 .67
Teaching Mechanies ......ccooooooooooooo. 1 2 3 .67
Bhotoprapher, w7 o 2 0 2 45
Domestic Service ..., 1 1 2 .45
National Youth Administration ... 1 1 2 .45
Newspaper Apprentice ... 2 0 2 .45
Civilian Conservation Corps ........ 1 0 1 .22
Motion Picture Machine Operator 1 0 1 .22
PSR Liversee i e e e 1 0 1 292,
WA ANt o e 0 1 1 22
IBRIRte I s e 1 0 1 .22
ovndry: @perator i o 1 0 1 .22
Postoffice Employe ................. 1 0 1 22
Employe on Highway ... 1 0 1 .22
IWatehmiaker e o 1 0 1 .22
Bultla . Lo e e 1 0 1 22
UiteoRChemists ol e 1 0 1 22
Slumbetie o 1 0 1 .22

Wotallese w0 o o 192 255 447 99.91

2. Scholastic success bore little relation to employment in the labor

market,

3. There was a clear relationship between the status of the young
people one year after graduation and the socio-economie status

as indicated by the father’s occupation.
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"

4. Of those employed full time, 45 per cent held, clerical positions
while 14 per cent were laborers.

About 1 in 5 had been trained in school for his job.

() {

6. The high-school eurriculum is still in the main college prepara-
tory.

As a result of a survey of the graduates of his school, Welsh®
revised his commercial eurriculum by adding a course in selling and
also a general clerical course not requiring shorthand.

How the Positions Were Secured

In the writer’s study on how they secured their positions follow-
ing their graduation from high school, the graduates listed fourteen
methods as given in Table 7. Some of these methods listed could be
combined with others, since there appears to be some overlapping, but
for the sake of accuracy the actual replies of the respondents are
maintained as nearly as possible.

Boller? found that his respondents secured their first positions
through (a) recommendations of the school, (b) with the aid of a
friend or relative, (¢) through employment agencies, (d) by personal
application in answer to advertisements, (e) by personal application
not in answer to advertisements, and (f) through other sources.

TABLE 7

How the Graduates Secured Their Positions
Following Graduation

How Positions Times Per Cent

Were Secured Indicated of Total
By Application (Wrtten and Oral) ... 139 54.42
Through Friends or Acquaintances ................ 47 15.36
Offered Position by Employer ... ... ... 36 11.76
Through Influence of Kinsfolk ... 26 8.50
Through Bmployment Bureau ™= = . & 16 5.22
Following Apprentice Training ... 16 5:22
AftensPassinpd Examinationt s e = o 9 3.00
Eiven Bositicontons; Trials S e 4 1.30
In Reply to Advertisements ... 4 1.30
Lhroughes SPulla=t = s e et o st 3 .98
@peratings @wns Businessi = = e i 3 .98
Through Works Progress Adminstration ............ 1 .32
Ehrollgh Certifyingi@ffice treur i sl e i .32
S$Bys ther Proper Approach s ciias s 1 82
Totaler —risidi v e bl n o iu Rt o iy 306 100.00

SE. J. Welsh. “We Follow-up Our Graduates.” Nations Schools, 29:49-50, April 1942.
? Boller. Op. cit., pp. 674-675.
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Analysis of Table 7 reveals that the methods used by the grad-
uates in the writer’s study are not dissimilar from those by Boller.

It will be seen in Table 6 that 395 graduates were employed soon
after leaving school, while only 306 told how they secured their jobs
as indicated in Table 7. Righty-nine of the respondents, therefore,
failed to indicate the methods they used in securing employment after
leaving school.

The methods used by the graduates in securing employment are
similar to those employed generally, except that three were frank
enough to say they had ‘‘pull,”” and one stated that he obtained
employment by ‘‘the proper approach.”” No further explanation
was given of what was meant by these terms.

Present Occupational Status of the Graduates

In order to determine any changes that might have occurred in
the oceupational status of the graduates during the four years follow-
ing their graduation from high school, they were asked to name the
type of work they were doing at the time they filled out the question-
naire. Table 8 shows the type of employment followed, the number
under each type, the per cent of the total for each type of position
named, and the number employed under each type according to sex.
Table 6 lists forty-one types, while Table 8 lists forty-two.

Comparisons of Tables 6 and 8 reveal changes in the rankings of
positions listed in these tables. For instance, in Table 6 housekeepers
numbered twenty-eight and represented 6.26 per cent of the total
and ranked sixth from the top, while Table 8 shows that four years
later housekeepers had advanced to the top of the positions held, and
were checked ninety-eight times, or 22.53 per cent of the total number
listed in this table. General clerical positions increased in number
from seventy-one in Table 6 to eighty-three in Table 8, and the per-
centage of the total numbers increased from 15.88 to 1909.

An increase of from five in Table 6 to twenty-one in Table 8 in
the number of graduates in military service apparently is the result
of the effective selective service laws of the federal government and
its defense program. There is a decrease during the four years in the
number of unemployed. In 1937 fifty-two graduates indicated that
they had no employment, but in 1941 only eighteen stated that they
were unemployed.

Table 6 reveals that forty graduates stated that they were
enrolled in special schools, while this category disappears entirely
from Table 8. Respondents were tabulated as enrolled in special
schools when they stated that they were taking short business courses
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TABLE 8

Occupational Status of the Graduates at the Time
They Filled Out the Questionnaire

imes P
e | remate | B | B

Keeping HOUSE ...oooooommmirmemreinneeees 98 22.53
Clerical (General) ......coooooinee 83 19.09
Store Clepleit it e s oot 37 8.51
Common Labor ... ... {/ 36 8.26
In Military Service ....oocooeoiieiecnee 1 21 4.83
Unemployed oo 7 18 414
FarmiNg ...cccoeoveceienciomanmamanceiacoacaneananes 2 15 3.45
Salesaniee e nit s i 0 14 3202
In Civil Service (Federal) .......... 8 4 12 2.76
Managerial oooooeeereceene e 8 2 10 2.29
@eneral Mechanic ..o ... 8 1 9 2.07
Operating Own Business ........... 5 3 8 1.83
Meaching: e 1 7 8 1.83
Prick DRIVer: oo 5 3 8 1.83
Beallticlan: s e 0 6 6 1.38
Telephone Operator ... 0 5 5 1.15
National Youth Administration ... 0 5 5 11153
CoaltVliners = =u ton e 5 0 5 1.15
Works Progress Administration ...| 2 2 4 .92
Service Station Attendant ......... 3 1 4 92
Bakers =& s o oo na iy 1 2 3 .69
Practical: Nursing ... .o 0 2 2 .46
Employe on Highway ... 2 0 2 46
Watchman (Guard) oo 2 0 2 .46
Rlectnicians - 2 0 2 46
Civilian Conservation Corps ...... il 0 il 23
Skating Rink Attendant ........... 1 0 1 223
Photographer ..o 1 0 1 23
Busthriver=s=— o< et 1 0 1 23
Waifress = e miaas it e s 0 1 1 D]
iBenfalbAssistant e e ues 0 1 1 23
Bricklayers s r e Ra 1 0 1 .23
Federal Bureau of Investigation .... 1 0 1 .23
Tennessee Valley Authority ...... 1 0 1 23
Watchmaker— Saiwat i ot 1l 0 1 23
Radio Mechanic ... ... 1 0 1 23
Draffsmant o o o e e i 1 0 1 23
Boxing Instructorstimsce s o 1 0 1 23
................................................ 1 0 1 .23
FEuneral:Director ==t 1 0 1 .23
Recreational Director ..................... 0 1 1 .23
.............................................. 1 0 1 23
................................................ 1 0 1 23
............................................ 182 253 435 99.98
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or were enrolled in correspondence schools or in beauty culture schools,
Fleven graduates stated that they were waitresses or waiters
in restaurants soon after they left high school, but four years later
only one indicated that she was employed in this capacity.
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Table 8 shows that only ten types of positions are listed under
which ten or more graduates were employed at the time the question-
naires were filled out. A consolidation of the employment status of
all respondents to the questionnaire is presented in Table 9 which
lists the first ten types of employment status named in Table 8 and
combines all the others into an unclassified category. Table 9 gives
the number of replies received under each category, together with
the percentage each category is of the total number of questionnaires
returned by each group.

A study of the occupational status of 564 graduates by Cramer,0
covering the years from 1932 to 1938 inclusive, gives general results
not far at variance with those revealed by the present study.
Differences in the classifications of types of positions in Cramer’s
study and in this investigation may account to some degree for the
differences in percentages shown in each study.

For example, Cramer found that 24.70 per cent of the graduates
in his study were homemakers, while Figure 4 of this study shows
92.53 per cent of those replying keeping house. Unemployment in
Cramer’s study numbered 8.62 per cent of the whole, but in the
current investigation only 4.14 per cent were unemployed. Laborers
number 6.86 per cent in Cramer’s study, but 8.26 per cent in this
study.

TABLE 9

Empioyment Status of the Graduates at the Time
of Replying to the Questionnaire

Number of | Per Cent of

Status of Employment Male Female Replies Total Replies
Received Received
Housekeeping i mi v ol 0 98 98 22.53
Wnelassifieds o = o 51 40 91 20.92
Clerical (General) ... ... ... . - 20 63 83 19.09
StoreEClerk = o 18 19 37 8.51
Comnmon Labor: oo s s 29 7 36 8.26
InsVhilitary Service: . - 20 1 21 4.83
reniplOyed. - = = T e 1 17 18 4,14
Hanminpe s i iie S 13 2 15 3.45
Balesmanee v - o s 14 0 14 3.22
CivilsService ™ i i a 8 4 12 2.76
Manageriale =0 S it 38 2 10 2.29

Aoy R e 182 253 435 100.¢0 -

* Unclassified means all the graduates employed in positions listed in Table 8, where the
number listed under each position is under ten.

1 Buel B. C e R ; ; 182~
Beddtat e o7 ramer. “Following-up High School Graduates.” Occupations, 18:182-18G,
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Status of Employment Per Cent 0 5 10 15 20 25

Housekeeping ..o 22.53
Wnclassified de e dini ey 20.92
Clerical (General) ............ 19.09
StoneiClerlest s tirin s s e o 8.51
Common Laborers ................. 8.26
In Military Service .......... 4.83
Unemployeds == avac e 4,14
Harmingk s =—s=aasos oo 3.45
Salesmen it o 3.22
Civil Service (Federal) ..... 2.76
Managerial Positions ........... 2.26
0 5 10 15 20 25
Per Cent

Figure 4. Per Cent of Graduates in Each Occupational Group.

An occupational follow-up study in a small California high school
by Christensen!! gives in general the same results regarding occupa-
tional status as are shown in the present study if allowances are
made for differences in classification of the types of occupations.
Christensen’s study showed 39.3 per cent housekeepers instead of
22.53 found in this study. In business and commercial pursuits he
names 23.2 per cent, while the writer found 20.9 per cent in business
when clerical positions are combined with those in which the respond-
ent operated his own business. This investigation shows that 8.26
per cent of the graduates replying classified themselves as laborers,
while Christensen’s study showed 7.0 per cent in this classification.

In a class of 227 graduates in 1937, Stevensl? found in a high
school in a city of 50,000 that, of the 48 per cent of boys and 26 per

11 Alfred Christensen. ‘‘Follow-up in a Small High School.” California Journal of
Secondary Education, 17:16-20, January 1942.

12 Raymond B. Stevens. “Experience of High-School Pupils after Graduation.”
School Review, 50:24-31, January 1942.
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cent of girls who did not go to college, 12 per cent were engaged in
business; 33 per cent held clerical positions; 29 per cent worked in
shops; 12 per cent held service jobs; and 14 per cent were common
laborers. He makes this observation: ‘‘Our educational facilities
are but poorly geared to the actual needs of the average boy and
girl and fail to come anywhere near a meaningful ideal of universal
education.’’

Metter,'? in a study involving about 3,000 high-school graduates
from seven high schools, found that slightly over 30 per cent were
non-college graduates. His list of jobs held by the pupils included
in his study in general agrees with those named in this investigation.
He suggests that two years added to the present high-school curric-
ulum might be better than too much specialization within the present
four-year curriculum. Ie also observes that college entrance require-
ments decidedly affect present-day high-sehool curricula.

Curricular Offerings Rated by Certain
Occupational Groups

Figures 5 to 15 present graphically the per cent of ratings given
each curricular offering by the occupational groups named in Table 9
and Figure 4. The percentage rating for each curricular offering is
based upon the total number of ratings received for all the curricular
offerings rated by the particular group named. It will be noted that
with the exception of Figures 5 and 6 the figures are arranged in the
same order with respect to the number in each occupational group as
they are in Table 9 and Figure 4. Table 9 shows 91 in the ‘‘un-
classified group’’ while Figure 5 shows 109 in this grouping.

Table 9 and Figure 4 present the replies of those who stated
definitely their unemployment status. Eighteen of the 453 replies
received gave no indication of the employment status of those replying
and therefore are not included in Table 9 nor in Figure 4, although
they are included in Figure 5 since these eighteen rated the curricular
offerings in their questionnaires. The placing of these eighteen in
Figure 5 makes a total of 109 included in this figure instead of 91 as
reported in Table 9. The “‘unclassified group’’ therefore is first in the
list of preceding figures, although ““Housekeepers’’ comes first in
Table 9 and Figure 4.

13 Ha : ‘o . s s s . 1) .
59:15‘17’1'1{&;31: 15\28}%1" When the High School is a Finishing School.” School Executive,
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Fnglishe s e 8.32
Algebras szt 7.69
American History .......... 7.15
Arithmetici o s 6.98
Plane Geometry ............ 6.88
Biology noi e e 5.81
General Science ............ 5.54
Fatinet et o reine 4.20
Ancient History ... 35
Givics el o v 2 3.57
General History .......... sialil -
Bookkeeping ................ 3.31
Mypewriting: = ot 2.50
Healths i S ok 2.41
Physical Education ..... 292
Ehemistoy: = St s 2.32
Physicss onia s sk 1.79
Home Economics .......... 1.79
RKrenchs s ana s ol 1.70
Other Subjects ........... 1.70
Modern History ........... 1.61
Sociology e i 1.52
Aopicultuze a2t s 1.43
Business Training ....... 1.34
Feconomics =i S 1.26
Shorthand st sraste 1.26
Social Science ................ 1.16
Medieval History ......... 1.16
Solid Geometry ... 1.16
Commercial Law .......... .89
English History ........ .89
Manual Training .......... .89
Trigonometry =it .89
NV OCAtIONS s e .79
Shop Sias fimna it et .36
Other Bus. Subjects ... .18
0l 22 3u deaih wefas o s 89l
Per Cent

Figure 5. Per Cent of Curricular Offerings Rated by 109 Graduates

4.
Il 15

of the Unclassified Group.
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Algebras =2t
American History ...

Plane Geometry ... :

Acithmetic .02
General Science ............
IBlologys s o = s
Home Economics .........
Typewriting ................
HealthS e ole o
Eatingee s 20 s
Shonthandee: == et
Ancient History ..........
Bookkeeping ...
Civiesssaa o2 o
Physical Education ...
IHEOHOMICSE e
Modern History ..........
General History ...........
Commercial Law ...
Business Training ...
Brenchasic oot o
Social Science ...
Soeiology .m0
Medieval History .........
Chemistpye e 1
epienlttivess s oo
English History ...
Solid Geometry ...
Other Subjects ............
Wecationst/ s i .= .. 7
Bhysiesisne = oo 0
Other Bus. Subjects ...
Trigonometry ...
ShoplSsiscen st i
Manual Training ...

O al =230 A=K 6 ST
Per Cent

8 9 10

Figure 6. Per Cent of Curricular Offerings Rated by Ninety-Eight
Graduates Who are Housekeepers.
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Subject Per Centl¥0 =1 - 20 235 ed2sb (Fedrre = el

Englishei e
Plane Geometry ............
Algebrat =oe e tomeie
At hmetic se e

American History ...
@Eeneral Science e
BiolOEye mie
TCETHbN. e = e e R
Givics i i e
INTIGient SISty =it
Bookkeeping ...
Home Economics ..........
Myhewritings e e,
@eneral Eistony: ===
Modern History ...
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Healthiy e e
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Medieval History .........
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Figure 8. Per Cent of Curricular Offerings Rated by Thirty-Seven
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Plane Geometry ... e 6.38
Algebras - i f 612
Arithmetic = w20 6212
General Science ........... 5.57
American History .......... 5.38
Biology s sty 5.01
Ancient History ............ 4.64
Typewriting:s = - 4.08
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@iviess oo 351D
Bookkeeping ... 2.78
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atint o e e 2.60
Ehermistny s & e 2.40
Healthetra=bees o0 00 2.23
General History .......... 2.23
Business Training ....... 2.04
Manual Training ... 2.04
Shorthand = et e 1.86
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Hpencht ot 1.86
English History ........... 1.86
SOCIol0gY: e 1.86
Solid Geometry ... 1.86
Social Science ........... 1.67
Ariculiures o v 1.67
Physical Education ...... 1.48
Commercial Law .......... 1.48
Shopis =i or Saes 1.30
Home Economics .......... 1.11
Medieval History ... 1Ak
Trigonometry ............. 110
Other Bus. Subjects ... .92
Other Subjects ... 714
Viocations s ol

Per Cent

Figure 9. Per Cent of Curricular Offerings Rated by Thirty-Six
Common Laborers.
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Subject Por Cent 0 1= =203 4 =55 1675 BamOE ]
Emplish o 6.76
Npithmetic = = 6.42
IAloebra i s e 6.09
Plane Geometry ........... 6.09
American History ........ 5.75
General Science ............ 5.75
Biolopye = - cn 5.01
Ancient History ........... 4.40
Chul s e shifl
General History .......... Sl
Typewriting ................ 3.38
Physical Education ...... 3.38
Health=: - s rinaa s 2.70
Modern History ........ .2:00
Chemisteys vt s 2.70
English History ... 2.70
Fatineeee o o 2.3
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Social Science --....c.-.... 23}
Commercial Law ... 234
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Business Training ....... 1.69
SECIOIOEYii s i 1.69
Medieval History ......... 1.69
Manual Training ... 1.69
Bnenchers s i 1.36
Shorthande e niiase 1535
Solid Geometry .......... 1.01
fEnmsonometry. . 1.01
Other Subjects ........... .34
Wiocations: = "5 .34
Other Bus. Subjects .... .01
Home Economics ...occcc coomeeee
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0o 1.9 53 4 5.6 =7+ 8 9muly
, Per Cent

Figure 10, Per Cent of Curricular Offerings Rated by Twenty-One
Persons in the Military Service.
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mnglishiese - o0 o s 8.23
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Plane Geometry ... 7.81
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Physical Education .._... 2.09
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0F e DS 3

A=Sehi 62 8o a0l
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Figure 11. Per Cent of Curriculur Offerings Rated by Eighteen

Unemployed.
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Figure 12. Per Cent of Curricular Offerings Rated by Fifteen Farmers.
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Figure 13. Per Cent of Curricular Offerings Rated by Fourteen Salesmen.
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10 Subject Per Cent =021 =23 <4 56 62 85= 2 O5ssl()
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n. Figure 14. Per Cent of Curricular Offerings Rated by Twelve Graduates

in the Federal Civil Service.
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Subject Per Cent=0aliarm9y a3l ad Seho 6 =7 8= S0 B
Englishess s sastania 6.58
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Plane Geometry ... 5.92
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General Science .......... 5.27
Biologyesesss om0 8 4.60
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American History ...... 4.00
Ancient History ......... 4.00
Mypewriting e = 3823
TEating e daie- g ol 3.23
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Modern History ... ... 2.63
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Social Science ............. 2.63
English History ... 2.63
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Commercial Law .......... 1.98
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Medieval History ........ 1.98
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Manual Training ... 1.32
fniconometry: Sy 1532
Home Economics ......... .G7
Business Training ... 67
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Figure 15. Per Cent of Curriculur Offerings Rated by Ten Graduates
Holding Managerial Positions.

280

i

d b o R pepm, Pl k. A ey




. i i | & ' i ] L i i § J (e}

| S NS S .

Comparisons with reference to Figures 5 to 15 reveal interesting,
if not significant, facts. English leads in the total per cent of
curricular offerings rated by each group except farmers, salesmen,
and managers. The farmers rated arithmetic the greatest number of
times, 7.42 per cent, while English, plane geometry, and American
history received percentage ratings of 7.39 each. English tied for
first place with arithmetic in the ratings by salesmen, each receiving
744 per cent of the total ratings from this group. The holders of
managerial positions gave English and algebra the same percentage
rating, 6.58.

Figure 2 (page 250), which presents the per eent of times each
curricular offering was rated by all the graduates replying to the
questionnaire, placed in order from high to low as the first six offer-
ings : English, algebra, plane geometry, arithmetie, American history,
and general science. At least five of the above-named curricular
offerings occur in the first five offerings listed in Figures 5 to 15.
This would seem to indicate that in most Kentucky high schools these
offerings are either required, or the number of offerings for some of
the high schools is so limited as to make the study of these offerings
necessary for graduation.

There is evidence, however, that some of the groups used dis-
crimination in the selection of evidently elective offerings when they
had an opportunity to do so. For example, home economics received
4.43 per cent of the total ratings by housekeepers and occupies sixth
place from the top of the list of offerings rated in Figure 6. Type-
writing is listed in sixth place by holders of clerical positions with a
rating of 5.15 per cent, while shorthand and bookkeeping follow in
order with percentage ratings of 4.53 and 4.44 respectively. As shown
in Figure 8, the first vocational offering which might be considered
as definitely related to this occupational group is bookkeeping and is
given eleventh position, being rated 3.04 per cent of the total ratings
made by this group. Vocational offerings were not studied by many
of the group listed as ‘‘ Common Laborers’’ as presented in Figure 9.
For ingtance, agriculture received 1.67 per cent of the total ratings
given by this group and shop only 1.30 per cent.

A careful observation of the listings in Figure 10, which shows
the per cent of curricular offerings rated by persons in the military
service, reveals that this group apparently chose more wisely than
did some of the others in the offerings studied in high school. English,
mathematics, science, and social science courses show the greatest
percentage of ratings.

All the other groups as presented in Figures 5, 11, 12, 13, 14, and
15, show heavy emphasis on the generally required subjects as
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presented in Figure 2 with apparently little regard to the vocational
aspects of the offerings in the matter of selection. Two reasons might
be assigned for this: (a) the inability of the pupil to decide upon any
particular vocation while yet in school, and (b) the lack of a good
guidance program in the school itself.

A summary of Figures 6 to 15, showing the range of subjects by
occupational groups is presented in Table 10. The range of subjects
as shown in Figure 5 for the ‘‘unclassified group’’ are omitted from
Table 10, since this group includes the unemployed as well as positions
in which less than ten graduates were employed.
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TABLE 10.
Summary of Figures 6 to 15 Showing Range of Subjects Rated by Occupational Groups

SUOT)I
WoIJ

BIBETE
£q sy
pood

Aue v
1ySIw
[euor]

Subject - Il{{:eli,s:;s Clerks ng.lifs Laborers | Military g‘;;‘:é Farmers S:}::- Sggée M;;:.:'
English 1 1 il 1 1l 1 2 1 1 1
Algebra 2 2 3 3 3 2 6 3 2 2
Plane i Geometry il s fiivisy i s 4 3 2 2 4 3 3 7 5 3
Arithmetic 5 4 4 L 2 5 1 2 3 4
American History .. 3 5) 5 6 5 4 4 6 4 8
General Science 6 gl 6 5 6 8 8 4 8 5
Biology 7 bl i 1 7 6 5 5 11 6
AncientiHistory: e et vk 13 13 10 8 8 9 7 8 9 9
Typewriting 9 6 13 9 11 11 19 20 6 10
Latin 11 10 8 14 17 11 9 12 13 11
Bookkeeping 14 8 11 12 21 17 14 21 7 7
Civics 15 14 9 11 9 10 it 9 12 13
Home conomicsi it s icni s 10 8 12 12 31 0 i 31 0 18 31
Shorthand 12 7 19 20 29 14 26 33 10 23
Health 10 18 17 16 13 12 27 22 19 24
EeneralHistory: it aints G 19 16 14 17 10 24 20 11 20 14
Modern History 18 19 15 10 14 18 10 10 14 15
Physical Educatio: 16 23 25 28 12 21! 38 16 15 16
Chemistry 26 22 16 115 15 29 21 23 21 17
Businessflraining§iaris il i fis 1! 15 28 18 24 22 15 24 16 32
Economics 7 19 29 21 22 15 16 13 25 18
French 22 21 18 22 28 19 17 25 26 34
Physics 32 25 20 13 18 25 12 17 22 12
Social Science 23 24 24 26 19 16 18 14 17 19
Commereciallt Eaw, ol i S 20 20 21 29 20 30 32 26 23 25
Agriculture 27 28 23 27 23 26 23 18 Sl 26
EnglisheHistory issisde ndanaida o 28 26 22 23 16 20 28 15 27 20
Sociology .. 24 29 26 | 24 25 27 13 27 0 28
MedievaliiHistory: “utiaiiaaens, of 25 21 30 32 26 28 24 19 28 27
Solid Geometry; i it e L 29 30 35 25 30 0 25 30 32 21




TABLE 10.
Summary of Figures 6 to 15 Showing Range of Subjects Rated by Occupational Groups— (Continued)

Subject ﬁ%‘;f:r; Clerks gfgfﬁs Laborers | Military El%;?& Farmers S:ll:rs‘- ng}w‘l’ilge Mgag!‘.:-
Other Subjects 30 34 27 35 32 23 0 0 29 0
Other Business Subjects Sl33 32 33 34 34 0 0 28 24 22
ManualeTraining s s RrREs e S 36 33 32 19 27 0 29 29 30 29
Vocations 31 31 36 36 33 0 0 32 33 33
Trigonometry 34 35 31 33 31 0 30 31 35 30
Shop 35 0 34 30 0 0 22 34 34 0

8¢

e



Curricular Offerings for Certain
Occupational Groups

On the basis of evaluations of secondary-school curricular offer-
ings by the graduates included in this study, the high-school subjects
i listed below are given for the various occupational groups named.
The subjects are arranged in order of importance according to the
evaluations made by the graduates of each group. Only the ten
subjects receiving the highest rating are included. Again the writer
emphasizes the fact that the evaluations are made by the graduates
on their felt worth from a vocational standpoint, and not from the
standpoint of the evident worth of the subjeets in contributing toward
good citizenship or life in general. The listings which follow indi-
cate the ratings as given by the occupational groups.

CIVIL SERVICE EMPLOYES

Subject Subject
English Shorthand
Arithmetic Latin
Typewriting Home Economies
Bookkeeping Health
Business Training Algebra

COMMON LABORERS

Subject Subject
English Algebra
Arithmetic Bookkeeping
Physical Education Health
Typewriting Social Science
Plane Geometry Home Eeonomics
FARMERS
Subject Subject
Agriculture Bookkeeping
Arithmetic Typewriting
English Biology
| General Science Civies
| Business Training Chemistry
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GENERAL CLERKS

Subject Subject
English Business Training
Typewriting Other Business Training
Arithmetic Economics
Shorthand Home Economics
Bookkeeping Commercial Law

HOUSEKEEPERS

Subject Subject
English Bookkeeping
Home Economics Physical Education
Arithmetic Economics
Health Modern History
Typewriting Business Training

MANAGERIAL POSITIONS

Subject Subject
English Physical Education
Arithmetic Other Business Subjects
Bookkeeping Commercial Law
Typewriting Latin
Health, Economies

PERSONS IN MILITARY SERVICE

Subject Subject
English Typewriting
Arithmetic Health
Algebra Physical Education
Plane Geometry Social Science
Bookkeeping Sociology

SALESMEN

Subject Subject
English Bookkeeping
Arithmetic Modern History
Algebra Commercial Law
Plane Geometry Manual Training
General History Vocations
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STORE CLERKS

Subject Subject
English Typewriting
Arithmetic Home Economics
Bookkeeping General History
Business Training Chemistry
Physics Civies

Occupational Choices of the Graduates
Cramer says, ‘‘A graduate may be considered adjusted if he is
contented with his occupational status.’’14

Table 11 presents the answers to the question : Are you engaged
now in the occupation of your choice?

TABLE 11.

Replies of the Graduates to the Question: “Are You Engaged Now in the
Occupation of Your Choice?”

Answer Male Female N‘ﬁ“ggﬁgsd ]ch-:srTCO%ﬁt
N e T 92 167 259 57.2
IR S s ot 86 58 144 31.8
Not Replying: eve = oin i)l 39 50 11.0
Rotalcd s ane e e 189 264 453 100.0

Table 11 reveals that 259, or 57.2 per cent of the graduates, were
satisfied with their present occupational status; 144, or 31.8 per cent,
were not satisfied ; and 50, or 11.0 per cent, did not answer the ques-
tion at all.

Causes for Dissatisfaction

The graduates were asked to state the reasons, if any, why they
were dissatisfied with their occupations at the time they filled out the
questionnaire. Out of a total of 144 who stated that they were not
satisfied with their jobs 140 gave reasons for this dissatisfaction. Only
four failed to state any reason at all.

14 Cramer. Op. cit., p. 183.
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Worthington!® found the following factors preventing high-
school pupils from engaging in occupations of their choice :

L a. Lack of finance

| b. Poor scholarship |

. Illness or death of a parent

d. Greater interest in another occupation
e. Lack of proper training
f. Lack of guidance

i ! g. Depression or Federal law

o h. Illness or death

{ i. Business reverses of father

J. Inferiority ecomplex

«Q

In their study of the employment of the graduates of the Lan-
caster High School in depression years Super and Wright1® name
certain factors which affect the choice of jobs as follows:

a. Interest or ability
b. High income
c. Secure income

‘ d. Clean job

(il e. Opportunity

f. Family

g. Adult advisors l
h. Teachers
1. Friends of one’s own age

It will be observed that the factors listed above do not always
affect the choice of jobs adversely as do those indicated by Worth- $
ington. Super and Wright found that four of the above factors
affected the choice of the men studied while only one affected the
choice of the women. All the women were affected in their choices
j because of ‘‘interest or ability,’’ while 58 per cent of the men were
influenced for this reason. ‘‘Security of income’’ accounted for 11
per cent of the men; 22 per cent were affected because of ““oppor- P

tunity’’; and the remaining 11 per cent were influenced by their ,
‘‘teachers.”’

The reasons given by the graduates in the writer’s study for not
being satisfied with their present positions as shown in Table 11 do
not differ greatly from those stated by Worthington as preventing
high-school pupils from engaging in oceupations of their choice.

15 Edward H. Worthington. Vocational and Educational Choices of High School Pupils:

In Relation to Their Subsequent Careers (Doctor’s Dissertation), University of Pennsyl-
vania, 1938.

1 Donald E. Super and Robert D. Wright. “From High School to Work in the
Depression Years.” School Review, 49:17-26, 123-130, January and February 1941.
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Forty-three, or 30.72 per cent, of the 140 graduates replying to the
questionnaire see the need for more training; 21.43 per cent are em-
ployed in positions in which there is no opportunity for advance-
ment ; 19.29 per cent need funds for further schooling ; 15.71 per cent
dislike their present jobs but do not say why; 7.15 per cent dislike
their present positions because the pay is too low; and the remaining
570 per cent give minor reasons for being dissatisfied.

It appears significant that the realization of the need for further
training should represent such a large factor in the dissatisfaction of
the graduates with their present positions. If this factor should be
combined with that of ‘‘lack of funds for further training,’’ the two
reasons for dissatisfaction would represent exactly one-half of all
the number giving any reason at all. If to these two causes were

, added ‘‘lack of opportunity for advancement,’”’ 70 per cent of the

total number of respondents would be included in these three
categories.

It is apparent from the data presented in Table 12 that the
chief cause for dissatisfaction with present positions among the
oraduates is the realization of the insufficiency of training for their
particular jobs or the wrong type of training received.

TABLE 12.

Reasons Given by the Graduates for Not Being Satisfied with Their
Present Positions

Civen: Humtoe | oF Total

Need fors Bunther Training . e m nnt o s e 43 30.72
Lack of Opportunity for Advancement ............ 30 21.43
Lack of Funds for Further Training ..o 27 19.29
DSl 0l Presentidob, oo il 22 15.71
Low Pay in Present Position ... 10 7.15
S paftedet s e L e T e 4 2.86
Have a8t Baby 10 Care oL ..o i 2 1.42
Physically Unfit for Present JOb ... 1 7l
EloBBeat the-Dratt o - Rl i e 1 1
Motals v s smnda e enman i e o 140 100.00
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What the Graduates Would Like to Do

In anticipation of the fact that some of the graduates might
state that they were satisfied with their present positions, as indeed
they might be, but that their aspirations might lead them to do
something else if all handicaps were removed, they were asked the
simple question: What would you like to do?

The replies to this question as reported in Table 13 reveal a wide
divergence in both types of positions and numbers choosing each type
from those shown in Tables 6 and 8. Only in the matter of secre-
tarial positions do the number and percentages approach compari-
son. Table 13 reveals that 45, or 22.39 per cent, of a total of 201
i graduates replying want to do ‘‘secretarial work.”” Table 6 shows
| that 15.88 per cent of a total of 447 were actually engaged in clerical
work soon after graduation from high school; and four years later,
i as reported in Table 8, the percentage in this category had inereased
to 19.09 per cent of a total of 435.

4

Reasons for the large number choosing ‘‘secretarial work’’ as
their desired vocation are not apparent on the surface. Factors which
| may have influenced this choice are:

L i ; 1. Curricular offerings in high schools giving definite training
o i for this type of occupation

! 2. Comparative short period of training necessary

3. Steady and continuous employment in this type of job

' 4, Regular pay at stated intervals

' Table 12 reveals how widely schools are missing their mark in
attempting to train pupils to fit themselves happily into their de-
sired vocational situations. Some of the reasons for the inability of
schools to do this undoubtedly are:

a. Curricula which do not meet the needs of the pupils, and
which are too rigid to admit readily of internal change;

b. Lack of adequate funds for schools to provide adequate eur-
ricula or to expand present curricula;

| ¢. Poor teaching of the subject matter now comprising high-
| school courses of study; and

i 1 d. The failure of school people to recognize the aspirations of
W the individual pupil in relation to his possible eontributions
‘ to the society of which he is a member.
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TABLE 13.
‘, What the Graduates Would Like to Do

oht F(
ed : Times |Per Cent
do ‘ Position Named Male |Female | 1hdicated | of Total

the

Moo Secretarial: Work 0 =i i 8 37 45 22.39
Hlgs Be a2 Graduate, Nurse == = .0 % 0 9 9 4.47
de o= @perate. Own Business ...l 6 0 6 3.00
To Be an Accountant 5 1 6 3.00
pe i To Be a Mechanic .......... 6 0 6 3.00
re- Mol Besa Salesman: ;e e s 5 0 5 2.48
: e Bea Machinist - a0 o wuch 5 0 5 2.48
T1- MoRBerasbaporer:: = oo tent o u s i 5 0 5 2.48
01 Mo AttendsCollege s e 3 2 5 2.48
MoEResan Aviator: -5 = o i 5 0 5 2.48
w8 ‘ [BORBE o TOACher oivove b o 0 5 5 2.48
1l To Be a Technical Engineer ..................... 4 0 4 2.00
e ilorBevas Radio Engimeep: ==t 070 o2 4 0 4 2.00
°T, MeEBerasaWyerie i e i e 4 0 4 2.00
ed ilosBerantBlectrician == o e 3 0 3 1.49
To Be an Interior Decorator ................... 1 2 3 1.49
To Be a Housekeeper: - ... - 1= 0 3 3 1.49
| To Be a Commercial Painter ... . 1 2 3 1.49
as To Be an Electrical Engineer ... 3 0 3 1.49
°h illoEBe asPractical-Nurse = no s 0 3 3 1.49
osStudys Aviation's o S e na 2 0 2 1.00
Mo Bera Beautician-o = soo = cae s 0 2 2 1.00
HoRBesa=Waitress =~ e 0 2 2 1.00
12 | IMosBeian®Art feagcher: oo a8 o ey 0 2 2 1.00
‘ orBe a Civili Engineer .o = 2 0 2 1.00
Mo Beta Librarian - o= = 0 e 0 2 2 1.00
HoRBe m=Writer == - o = S o e 0 2 2 1.00
llosBeRgRarmer = = o n e 2 0 2 1.00
iMlofBe o= Steam: Engineer == i - 2 0 2 1.00
losBeneentiste o s 1 1 2 1.00
, otbe: a--Draftsman® 7= = = or i s 2 0 2 1.00
, HoE Besa Hostesst =i bt aaa 0 2 2 1.00
= ilo-DoPersonnel. Work =&« o Lot 1 1 2 1.00
o r To Teach Physical Education 0 2 2 1.00
f To Be an Army Engineer ... ) 0 2 1.00
) ' ot Be inl Clivil ‘Service - - .. .l 2 0 2 1.00
Lol Be a Foot Specialist .~ - 1 0 1 .50
To Be a Hospital Attendant ... 1 0 1 .50
d B0 B ani N BilPNlan - i s 1 0 1 .50
o Bean-KNpraver -+ e 1 0 1 .50
. To Operate a Control Tower ... i 0 il .50
- ! oPBe an Tnventor . & - e 1 0 1 .50
To Be a Traveling Companion ............... 0 1 1 .50
! 0 Beio Railroad Employe oot 1 0 1 .50
5 BorSelisInsiratce . = = o 1 0 1 .50
T0 Be a 'Tobacto BUYET -..cooooooiciciiees 1 0 1 .50
d0:Be a Concert Organist ... ... 1 0 1 .50
To Be a News Reporter ... 0 1 1 .50
£ Lo Beg Statisticion = - = 7 a8 1 0 1 .50
| dlosBera Postmaster -0 - 1 0 1 .50
To Manage a Department Store ... 1 0 1 .50
To Be a Newspaper Illustrator ... 0 1 1 .50
WMosBe seBaker . 1 0 1 50
? dlosBe anwAvchitect s o o R 1 0 1 .50
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TABLE 13.
What the Graduates Would Like to Do—(Continued)

il s 1 Position Named Male |Female In'I(;liTaets:ed 12? T%?;t
a | olBel atNimister soe oo Sl o o8 1 0 1 .50
1 ' LoR@perateyai Sheps e sdi Eaa 0 1 0 157 | .50
diol Betan Agriculturist 5w 8 1 0 1 .50
loBCoachs Athleticsisa o 0 - o 2 1 0 1 .50
ik ! oEBeanMusiciony = =8 as e e 1 0 1 .50 ¢
o ' To Be a Laboratory Technician ... 1 0 1 .50 f
i o lofBeia’ Radiof@petatop & = 1 0 1l .60
o ! Boi Teach Science:h = s~ 0 1 0 1 50
I 1 I To Be an Automobile Salesman ... 1 0 1 .50
o | To Be an Athletic Director ................ . 1 0 1 .50
il | To Manage a Small Restaurant ... 1l 0 1 .50
To Be a Home Demonstration Agent........ 0 1 1 .50
To Be a Missionary ... e 0 il 1 .50
! @ogBetagBhysicians: oustan 52 ol 0 0 1 0 1 .50
| To Be a Commercial Photographer ........ 1 0 1 .50
EosBer anUndertaker . f oo i 1 0 il .50
fopBerarModel taeadina s asn o 0 1 0 1 1 .50
‘ To Be a Buyer for a Department Store.... 0 1 1 .50
ikl | iiosBe-a  Battern Maker - . oo 1 0 I .50
| xi lotaleais il v meiaides - n 114 87 201 100.18

i Summary

This chapter gives in detail data concerning the occupational
status of the graduates included in this investigation soon after
graduation from high school and four years later when they replied
to the questionnaire. Methods used in securing their positions fol-
lowing graduation are also presented. Information is also presented

: concerning the choices of occupations by the graduates and regarding
il | their state of satisfaction with their occupational status at the time
1 | of replying to the questionnaire.

; In anticipation of the possibility that some of the graduates might
]‘ be satisfied with their occupational status under present conditions
‘ﬁ il but would echange that status if unrestricted choice were given them,
this question was asked: What would you like to do? The wide dis-
tribution of choices in reply to this question seems to justify its
inclusion in the current study.

il 3 Among the facts apparent from an analysis of data presented in
e | this chapter are the following:

school curricular offerings by the graduates was the type of oe-
cupation followed by them after graduation from high school.

] II13 ‘ 1. Apparently the most influential factor in the evaluation of high-
(Rl |
|
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Of a total of 453 replies received, 6 failed to answer the question
regarding occupational status soon after graduation from high
school, and 52 out of the 447 replying indicated that they were
unemployed.
Forty-one different types of employment were secured im-
mediately after graduation by 395 graduates.
Nearly one-third, 32.4 per cent, of the total number of graduates
employed were store clerks or held general clerical positions.
Eighty-nine of the 395 graduates listed as employed failed to tell
how they secured their first employment, while 306 indicated the
methods they used in securing their first jobs.
For the most part, the graduates obtained employment through
ordinary methods commonly used; such as, (a) personal appli-
cation, (b) through friends and acquaintances, (e) offer of
positions by employer, (d) through the influence of kinsfolk, (e)
following apprentice training, and (f) after passing exami-
nations.
Of the 453 graduates returning the questionnaire 417 were em-
ployed at the time of replying, with only 18 unemployed. The em-
ployment status of the 18 who did not reply is unknown.
The number of graduates in the military service increased from
5 soon after graduation to 21 four years later. This suggests the
influence of the federal selective service laws and the national
defense program.
Almost one-third, 31.8 per cent, of the total number employed at
the time of replying to the questionnaire stated that they were
not satisfied with their positions; 57.2 per cent indicated that
they were satisfied; and 11.0 per cent made no reply to this
inquiry.
Need for further training was given as a reason for not being
satisfied with their positions by 43 graduates, who represent 30.7 -
per cent of all the replies received from this request.
Of a total of 140 replies received, 94.0 per cent stated dissatis-
faction for their present positions for one of the following
reasons :
a. Need for further training
b. Lack of opportunity for advancement
c. Lack of funds for further training
d. Dislike of present position
The graduates show a wider divergence in choice of the types of
occupations in which they would like to engage than is indicated
in the types in which they are actually engaged.
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CHAPTER 1V.

GENERAL SUMMARY, CONCLUSIONS, AND
SUGGESTIONS

This study has been projected on the assumption that secondary-
school curricula should be organized and placed in operation in high
schools for the specific purpose of making available the widest possible
opportunities for the training of all pupils of high-school age. Tt is
believed that high-school pupils should be able to adjust themselves
as happily as possible through the satisfying of their individual needs
and in the contributing of their best efforts to society after their
formal schooling has ended. It is recognized that, under the present
type of school organization in Kentucky, subject matter, or curricular
offerings, is the pool of accumulated knowledge from which the pupil
must receive the major portion of whatever guiding principles the
school may offer for the solving of the problems of life.

Sinee high-school curricula touch so vitally the lives of the pupils,
and because curricular offerings are the core around which secondary-
school activities are generally built at this time, an investigation which
gives the graduates an opportunity to evaluate the high-school cur-
ricular offerings which he studied in school and later is using in life
situations would seem to have definite value. The writer believes that
such evaluations, although they may be subjective and limited, are
well worth knowing. ;

General Summary

This study undertakes to present evaluations of the high-school
curricular offerings of the average Kentucky high school by pupils
who did not attend college following graduation, but who had an
opportunity to test the values of such offerings in their vocations after
they left school. Graduates of the class of 1937 were chosen because
(a) the year 1937 marked the nearest return to normal economic con-
ditions of any year since the beginning of the depression in 1929, and
(b) the lapse of four years sinece the graduation of this class was
considered sufficient time for the graduates to have reasonable oppor-
tunities to find employment,

Fifty-three widely scattered high schools in Kentucky are in-
cluded in this investigation. All of the high schools were members of
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the Southern Association of Colleges and Secondary Schools. High
sehools in the larger cities where voeational schools were located or
where there were definite opportunities for apprentice training were
purposely omitted from this study.

The names and addresses of 1,073 graduates were obtained from
the principals of 53 high schools. To each of these graduates was
mailed a questionnaire to which was attached a letter explaining the
purpose of the investigation. Two months later the same questionnaire
with a second letter was sent to all those who failed to reply to the
first request. A total of 453 replies was received and used in the study.
The returns, therefore, represent 42.2 per cent of the original number
of questionnaires sent out. :

The questionnaire was designed to secure (a) an evaluation of
subjects taken in high school by the graduates and (b) information
concerning the occupational status of the graduates soon after they
left school and four years later when they replied to the questionnaire.
The questionnaire also asked the oraduates to tell how they obtained
employment after leaving sehool and whether or not they were sat-
isfied with their present positions.

On the basis of data gathered from the replies to the (uestionnaire
and other information presented in this study, a general summary of
this investigation includes certain facts.

1. Of a total of 1,073 questionnaires sent out, 453 or 42.2 per cent
were returned and used in the study.

9. The graduates rated the curricular offerings named in the ques-
tionnaire 5,869 times. Of this number the graduates rated sub-
jects of “‘great help’’ 2,416 times, as of ‘‘some help”’ 1,789 times,
and as of ‘‘little or no help’’ 1,664 times. ,

3. English and arithmetic stand at the top of first place ratings;
while foreign language, history and mathematics courses, except
arithmetic, in general rate low.

4. Apparently the most influential factor in the valuation of the
curricular offerings was the type of occupation of the graduates.

5. There was a decline in the unemployment among the graduates
from 11.63 per cent in 1937 to 4.14 per cent four years later.

6. Nearly one-third of those who received employment soon after
graduation held clerical positions or were store clerks.

7. In 1937, five graduates were in the military service, but this

*  number had increased to 21 by 1941.

8. The number of housekeepers was 28 in 1937 but 98 in 1941.
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9. Almost one-third, 31.8 per cent, of the total number employed
at the time of replying to the questionnaire said that they were
not satisfied with their jobs.

10. Need for further training was given more times than any other
reasons why certain graduates were not satisfied with their
present occupations,

11. A wide divergence in choices is indicated between the types of
oceupations in which the graduates are actually engaged and the
types in which they would like to engage.

General Conclusions

‘While no claim is made that the results of this investigation offer
conclusive evidence as to the value of any secondary-school curricular
offering in the vocational activities of the graduates who do not attend
college, there appears to be sufficient evidence to warrant careful study
and consideration by those charged with providing curricula for this
type of pupils.

The information contained in this study seems to justify the
following conclusions :

1. The graduates included in this investigation agree with the
President’s Advisory Committee on Education in its statement
in the Report of the Commitiee! that linguistic-mathematical
college preparatory curricula are of little value to pupils who will
never attend college.

2. Generally speaking, the graduates consider foreign languages
and mathematics and history courses, except arithmetic and
American history, of little help to them in their work.

3. Facts presented in this investigation would appear to justify the
statement that Kentucky school authorities in general have given
too little thought toward the development of high-school cur-
ricula designed to meet better the needs of pupils whose formal
education will end with graduation from high school.

4. Certain evidences apparent in this study seem to bear out con-
clusions of other studies that college entrance requirements are
still among the determining factors in high-school eurriculum
revision and in the emphasizing of certain subject matter courses
in seecondary schools.

5. Facts are revealed which indicate that the graduates’ choices -
of vocations or professions are much broader than they ean hofle

!Floyd W. Reeves, chairman. Report of the Committee. Government Printing Office,
Washington, D. C., 1938. p. 98.
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to attain through the types of education generally provided for
in the average conventional Kentucky high school.

6. There is evidence to show that the graduates recognize the need
for seience courses, art courses, literature courses, and aesthetic
training even though they may not be able to determine just how
such courses could contribute directly in their vocational pur-
suits.

7. Tt is significant that realization of the need for further training
and lack of funds for further training should be given as reasons
for dissatisfaction with present positions by one-half of the
oraduates who expressed dissatisfaction with their present oc-
cupational status.

General Suggestions

Under present world conditions with almost the whole of civiliza-
tion involved in a total war, the writer recognizes the danger of
making suggestions and recommendations concerning publie educa-
tion. On the other hand, the need for purposeful planning for our
public schools is even greater now than in peace time. It will be
generally admitted that the speed of recovery of this nation from war
to peace-time pursuits will depend to a large degree upon the wisdom
in planning by those intrusted with this task in whatever capacity
they may serve.

After the war there will return from battle fields and great
defense industries men and women, many of whom will be highly
trained in special skills essential in war but useless in peace. School
people should begin now to consider and plan programs of readjust-
ment training.

In addition to programs of readjustment training of adults con-
cerned with the war effort, school people will also have to revise,
possibly drastically, current public school curricula to meet new con-
ditions which will arise and which already are appearing. The children
and youth of this nation will, no doubt, be more dependent than ever
before upon the elementary and secondary schools for training, not
only for adjustment, but for their very existence itself.

That our Kentucky high schools have not met fully the needs of
their pupils in the past is shown by the great number of pupils who
enroll in the ninth grade but never finish the twelfth. For example, out
of a membership of 25,198 pupils in the ninth grade in 1932-33,2
slightly more than 50 per cent, or 13,391, were in the twelfth grade

2 James H. Richmond. Report of the Superintendent of Public Instruction. Department
of Education, Frankfort, Kentucky, Vol. I, No. 10, December 1933. p. 41.
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in 1936-372 in Kentucky high schools. Evidence of the failure of the
holding power of high schools throughout the state and nation is also
seen in the establishment of the National Youth Administration and
the Civilian Conservation Crops by the Federal Government,

In presenting the suggestions and recommendations which follow
the writer makes no claim that they are the only ones that could or
should be made as a result of this study. They are given as a result
of careful observations based upon information secured from this in-
vestigation and from other studies similar to this one in some respects.

1. It is suggested that there is need for a state-wide follow-up study
covering a period of several years of all high-school graduates who
end their formal schooling upon graduation from high school.
Such a study should treat fully the causes of maladjustments in
oceupational pursuits.

2. The ratings of curricular offerings by occupational status groups
of the graduates, as presented on pages 280-284 of this investiga-
tion, should prompt re-evaluation of eurricular offerings in local
high schools by school authorities. Pupils should be advised to
take elective offerings more closely related to their post-school
occupational choices rather than to make the haphazard selections
which in many cases they are making now.

3. Facts presented in this study suggest that many guidance pro-
grams in our schools, where such programs exist at all, are of little
value. In the establishment and administration of any guidance
program, it is suggested that it would be well for school people
to remember that a pupil poorly placed after leaving school is not
much better off than if he were not placed at all. This investigation
shows that nearly ome-third of the employed graduates in this
investigation were dissatisfied with their occupational status.

4. Since ‘‘need for further training’’ and ‘‘lack of funds for further
training’’ are given by one-half of the dissatisfied graduates as
causes for dissatisfaction with their present occupational status,
it would seem obvious that local high school authorities should
by every available means undertake to obviate these causes as
completely as possible. Such an undertaking would require a case
study of each pupil and would, of a necessity, take into considera-
tion the capacity of the pupil for further training and the pos-
sibilities of overcoming his financial difficulties.

3 James H. Richmond. Report of the Superintendent of Public Instruction. Department
of Education, Frankfort, Kentucky, Vol. V, No. 10, December 1937. p. 53.
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The great diversity of occupational choices of the graduates, as
reported in Table 12, prompts the suggestion that curricula should
be devised for high schools which would contain general subject
matter offerings considered basal to all pupils and elective offer-
ings related to the occupations desired by the pupils after leaving
school. Such curricula would probably necessitate a complete re-
organization of our smaller high schools. This could be done with
improvement of transportation facilities through the establish-
ment in a given transportation area of special secondary schools
emphasizing certain occupational training in the place of some
of the traditional schools now extant. For instance, in a given
transportation area, one school would maintain the traditional
college preparatory curriculum; another would emphasize in-
dustrial training; another commercial education; another home
making, ete. Regular transportation routes could permit a pupil
anywhere in the transportation area to attend the school which
offered the subject matter designed to train him for his chosen
occupational pursuits. Aside from transportation costs and the
costs of initial physical equipment for setting up such schools,
the costs of administration of these schools would probably be less
than the administrative costs of the same number of traditional
high schools in the same area today, since much overlapping and
and duplication would be avoided.
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APPENDIX A
The Questionnaire
DATA SHEET
........................................................ Names & = =n 0 e o Highe'School
........................................................ Address sGraduated 2t e ] OhRes
1. On the line in front of the subjects listed below place the figure 1

before each subject that has been of great help to you in your work; :
place the figure 2 before each which has been of some help, and the
figure 3 before those which have been of little or no help. Please rate
only those subjects you have had in high school; leave the others blank.
Write in the blank spaces subjects you have had which are not included
in the list.

...... English ......Physics ......Eng. Hist .....Typewriting

...... Latin ......Chemistry ......Med. Hist. .....Shop

i sPrenchis & aeiil o Biologyss & ModSElist = = Civics

______ Spanish ......Gen. Science ....Man. Tr. ......Sociology

...... German ......Agriculture ......Home Ec. ......Economics

...... Algebra ......Soc. Science ...Shorthand ......Vocations

...... Arithmetic S Amer CHiste i uBy s, e S SPhysiHids

______ Pl. Geom. ......Gen. Hist. ......Health ......Com. Law

______ Sol. Geom. ......Anc. Hist. L Bookkeehmgs ool ol S g

______ Trig. ......Other Bus. Subjects f

2. List any subjects that you think should be added to the high-school

program:
Qi e S i R e s e e
Cridlers SR i S L disdiE et e Bt LG s
3. List any subjects that you think should be left out of the high-school
program:
e det i B A N S L i sttt e s e
O nesinai e S s T e dicses e s e e
(e e B e R S e e fisoie ol L a0 sl
4. What occupation did you accept immediately following your grad-
uation? o s e e S s e e e L T e
5. How did you secure your job following graduation?... ... ... .




AW At are Yo GOin g N oW 2 e s :

7. Are you engaged now in the occupation of your choice? ...
T SoTMh, AR e e R e e e

AFTER YOU HAVE FILLED OUT THIS SHEET, PLEASE PLACE IT
IN THE ENCLOSED ENVELOPE AND DROP IT IN THE MAIL AS
SOON AS POSSIBLE. THANK YOU.

Sincerely,
T. O. Hall

Letter to the Principals

Dear Friend:

As a partial fulfillment of requirements for a Ph.D. degree I am
undertaking a study involving graduates of high schools in Kentucky
which are members of the Southern Association of Colleges and Sec-
ondary Schools. This study involves ONLY the graduates of the spring
of 1937 who DID NOT go to college.

I earnestly request that you write on a sheet of paper the present
names and addresses of the graduates of your school at the 1937 com-
mencement who DID NOT go to college. Put the sheet in the enclosed
envelope, seal it, and drop it in the mail. Thatois all that is necessary.

For your further information may I say that this study will under-
take to evaluate curricular offerings of Southern Association high schools
in accordance with ratings given by graduates who did not attend college
following graduation. It will also show what subjects should be added
to and dropped from the offerings of high school in the judgment of
those graduates. It is also hoped that something may be learned of the
type of occupations followed by the graduates since 1937.

The enclosed letter from Dr. M. E. Ligon will express the interest
of the Southern Association in this study. I am also authorized to state
that Dr. John Brooker is much interested in the study in connection with
the aim of the State Department of Education—THE IMPROVEMENT OF
INSTRUCTION.

Personally you will confer upon me a great favor by enabling me
to secure data upon a subject of importance but which I shall be unable
to obtain without your cooperation.

Very sincerely yours,
T @ Hall
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First Letter Accompanying the Questionnaire

Dear Friend:

If you will carefully look over the attached Data Sheet and fill it
out completely, you will materially aid us in helping solve one of our
most difficult problems regarding our high schools. Hundreds of these
sheets are being sent to graduates of our high schools who are not now
in school. It costs eight cents to send out each one of these requests and
receive the reply. Every one who fails to return the questionnaire
causes needless expense and makes our total study more inaccurate.

Your reply to this.request will not obligate you or involve you in
any way. Only total figures will be used and each sheet will be kept
strictly confidential. WE NEED YOUR HELP. May we not count on
you? Just fill out the sheet, tear off this letter, put the sheet in the
enclosed envelope and drop it in the mail. That is all. THANK YOU!

1. ©: Hall

Follow-up Letter Accompanying the Questionnaire

Dear Friend:

A few weeks ago I sent you and many others the attached Data
Sheet. For some reason you have not replied. Since we are very much
in need of your reply to the enclosed questionnaire, may I urge that
you PLEASE fill it out, put it in the enclosed envolope and drop it
in the mail. -

We want to make this study as accurate as possible in order that
changes in the high-school courses may be made for the benefit of those
attending school. If you are unemployed or if you are married and are

keeping house, it is all the more important that we have your ques-
tionnaire.

PLEASE BEAR IN MIND that there is no obligation involved in
filling out the questionnaire. Your name will not appear in the com-
pleted study and any comments you care to make will be kept strictly
confidential as to your identity.

WE NEED YOUR HELP. Again may I ask whether or not we can
count on you. THANK YOU VERY MUCH.

Sincerely,
T. O. Hall
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TABLE A.

Comparative Evaluations of Curricular Offerings by the Grac%uates for
the First and Third Hundred Replies to the Questionnaires -

*

First Hundred

Third Hp.ndred

Subject Of Great Of Great

Help Help
EEHIERE s n 87 85
LB e e e SRR e e 4 4
JRRenChE e 0 = = et e e 0 1
S0 e e L 24 23
A ERNEHIC P et e o o 67 69
PIanes GEOINEILY: - = o e e e e 18 17
SolldRGeometeys = - =L e 2 3
EECOnOMmCtEY: s L e 2 2
EIES et e e e S e e 6 9
EHEIStey: = o e e e e 7 9
Bblogwe 17 14
GENeNAlISCIeNce . oo e e e 19 17
SN S e e e e 7 8
HomeRECONOmMIcsS - e o e 26 26
R eIl S CIETICE . o s ot s 10 5
(Camenell BEC s e e e R e 3 4
INnEhshesEstory. 5 = el S 1 0
Medievaltt Fstory= = e e e e 1 1
IModeER HIStOEY e et 2 E 6 6
IMERUAl Reaining - e Sbenn s 4 10
SHerthang .. = s on e e 19 18
Bidinesse Training . . e 24 24
Hedlthis &y = = o o st 21 19
[BUBEREenIng oo e e e i 30 29
Other Business Subjects” .- .. . o ll 7 10
Typewriting LRl e S 34 37
SHopEEase L 3 3
Civies S ol s e e e e e 9 9
SBEIOTOpYa e A s e e e 4 4
ReORoNTics s s o oS S 5 8
plocationss = = s i 5 3
RS Gal Bdlcation i s e 10 9
Commercial Law caa i S 7 8
Other Subjects s 4 4
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APPENDIX B

Comments of the Graduates

Below are given quoted letters and comments made by the
respondents to the questionnaire. In keeping with the promise made
in letters accompanying the questionnaire, the names of the persons
making the comments are withheld.

Dear Mr. Hall:

I am glad that some one is getting interested in our high schools.
I went to school four years and graduated with good grades, but I find
that I am not able to do much. It seems that my school work don’t fit
in with what I have to do outside.

Sincerely yours,

Dear Mr. Hall:

In filling out the enclosed questionnaire I find that most of the
subjects I studied in high school have been of help to me in some way or
other. But at the end of my four years in high school, I had no more
idea of what I wanted to do in life or what position I would even like
to accept.

I was not the only one, my fellow students when asked what they
intended to do after finishing school would answer that they didn’t know.
Now I wonder if it is the lack of training on the student’s part or some-
thing missing in their training while in school. I could go on and on
Eug: this seems to be the greatest problem of many who are graduating
oday.

Sincerely yours,

Dear Sir:

I've found it rather hard to secure a job of any sort, practically
impossible without experience. So that’s why I filled out my sheet as 1
have. Those that have the privilege of going as far as high school should
also have the privilege of taking such subjects which will be of benefit
to them in the future.

I really consider subjects most important which require thought,
such as geom., algebra, etec.

When I say that I'm not pleased with the position it’s not that I
don’t love my baby, but that I'd like nothing better than to be able to
support her and myself.
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Mr. Hall:

My information in this Data will be of little help. For six months
after graduation I worked as a grocery clerk. Then due to bad health
I went to bed and have now been in bed going on four years. There-
fore I haven’t used my schooling very much. All my efforts have been
used in trying to regain my health. I write this note so you will under-
stand why I can not give you more data for which you are asking.

Dear Sir:

I consider English the most important subject in the grades, high
school and college. Most of the students of today are not taught enough
plain arithmetic, which is essential for every vocation.

Many boys and girls are talented, but without financial backing they
are unable to achieve what they consider their highest ambition.

Sincerely,

I sincerely believe each child should be persuaded to decide on
some trade that he or she wanted to follow as their life work. And
should be trained with that in view. Too many youth have gone through
school and come out without anything but sixteen credits. Don’t get
the impression that I am against the school system that is now in force.
But it is a luxury that but few can afford.

I wouldn’t take anything for my high school education. It is
something that can’t be taken away from anyone after they have re-
ceived it. But from a financial viewpoint I can’t see any help from it.
Maybe it has indirectly and may continue to do so.

But to get back to the point I believe each one should take history
and English. All the other subjects should be chosen in regard to the
course to be followed in life. For myself I know that if I had spent
{our years studying a trade of my choice I would be better off than

am now.

Hoping this doesn’t meet with disapproval I remain
Respectfully yours,

In my work not any subjects helps in my work itself only English.
Bu_t no matter what job you hold if you have a little education it re-
quires everyone should have at least a high school education. I will
mark the subjects that have been of more help to me in everyday life.

The best of my knowledge is learning how to associate with the
public and then_ip whatever business a man prefers let him build up to it.

_ Ithink a-felléw should be trained fo do some kind of work—not just
mixed up till he can’t do anything I finished high school—wasn’t able to
g0 to college—Now what can I do? ;

You please tell me. I would have been better off if I would have
left high school off and joined the army. They do make a good soldier
out of a fellow—where high school don’t make you good at nothing.

Thanks; to 7o e i

p
e . - e e -
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Concerning question No. 2.

I think under Home Eec. one should learn more about the care of

babies; because every girl wants a home of her own and babies, and
what she learns in high school will really help later on.

While I was in high school I had a unit in “Care of Babies” and made
a note book of the things I learned and collected. I saved that and when
I wasn’t sure on certain things I would look it up in my notebook.

I believe that more time should be given to Home Ec. It is more
useful, for most girls, in later life.

Mr. Hall:
As for comments I have one. When I was in school they had no
stenographic course of any type. . . . I am excepting a job in a small

town next week. They cannot afford a bookkeeper, so I am to type and
book keep. Also partime waitress.

Dear Sir:

I would like to say a few words about the questionnaire, I consider
Home Ec. Course very valuable to me. I think every girl should take it,
wheather she means to marry or not, it teaches her many useful things.
I think English is the base of all education; by that I mean grammer,
Literature, etc. Without good grammer, with a high school education,
your time seems wasted. My algebra and geometry have not helped me
in the least. Now everyone needs plain arithmetic, and I think that is
enough, except those who are going to teach. Teachers must have more
subjects than the average person.

To me, French & German should be required. In every day life,
French is useful. All the French phrases in use today, menus, ete. all of
them we should be able to understand. As for German it should be
taught for our own benefit.

My mistake in high school was not taking typing shorthand and
bookkeeping. Not long ago I could have had a good job in an office if I
had any of those subjects, They should be required in every high school.

Very truly yours,

Errors in grammar, spelling, capitalization and form in the
letters and comments from graduates as quoted in Appendix B are not
errors in printing but actually occur in the replies from the
graduates. '
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BIOGRAPHICAL SKETCH

The writer of this dissertation was born in eastern Hart County,
near Canmer, Kentucky, May 16, 1895. e attended the rural schools
of Hart County and began teaching in the rural sechools of the county
in 1913. He enrolled in the Munford High School, Munfordville,
Kentucky, in 1914. Until September 5, 1917, when he entered the
United States Army, the writer would teach school in the fall and at-
tend high school in the spring. Following his discharge from the Army
on January 23, 1919, the writer again taught a rural school in the fall
of that year. In the spring of 1920, he enrolled in Western Kentucky
State Teachers College, Bowling Green, Kentucky, and graduated
from that institution with an A. B. degree in June 1924. In September
1924, he began a two-year term as superintendent of schools at Union-
town, Kentucky, and in 1926 was elected superintendent of the
Morganfield City Schools, Morganfield, Kentucky. Four years later, in
1930, he was elected superintendent of the Greenville Independent
Schools, Greenville, Kentucky, which position he now holds.

In August 1930, the writer received an M. A. degree from George
Peabody College for Teachers, Nashville, Tennessee. Since 1936 he has
been enrolled in summer terms of the Graduate School of the Uni-
versity of Kentucky, pursuing work toward the degree of Doctor of
Philosophy.

TaroporE O. HALL.
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